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Executive Summary
Understanding the connection between academic advising and student success, Walters State
Community College has attempted to incorporate academic advising as a key component of a student’s
educational journey. During the Quality Enhancement Plan (QEP) selection process, however, it became clear
that both students and faculty had a shared belief that the advising process could undergo improvements to be
more impactful on student learning. Once the improvement of academic advising was identified as the college’s
QEP, the campus community engaged in an open, college-wide dialogue about academic advising practices.
Conversations with faculty, staff, and students have included candid conversations about current shortcomings as
well as positive and innovative discussions about how the institution can improve the advising process for all
stakeholders. This dialogue has aided the institution in developing a focused QEP that is intentional in its effort
to transform the advising culture at the college.
Specifically, the vision of Walters State’s QEP aims to improve the academic advising process to promote
student success through the following goals:
1) create professional development advisor trainings and incorporate new technologies that
transform the advising community;
2) help students become connected and engaged with campus resources; and,
3) instill students with a sense of individual responsibility that will foster academic success.
The college envisions an advising model that enhances student learning through a holistic approach
rather than the existing prescriptive model that focuses mainly on schedule building. Well-informed and bettertrained advisors along with the implementation of emerging technologies will strengthen the important advisorstudent relationship. In turn, students will become more comfortable seeking assistance from their advisor and
will ultimately become more connected and engaged to campus resources, which is vital for student success.
Finally, through strengthened relationships and increased campus engagement, students will develop confidence
and feel empowered to actively engage in their advising session and feel a sense of responsibility for their
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academic success. This increased partnership and collaboration between advisors and students will aid students
in reaching their captured educational goals and increase student learning across campus.
Rooted in best practices and supported by research literature, the aforementioned goals will allow the
college to view academic advising through a comprehensive lens that focuses directly on student success. To
accomplish these goals, the college will implement several new components including an advising syllabus that
clearly outlines advisor and student responsibilities, an advising course that will aid students in connecting with
their advisor, fellow students, and campus resources, and the expansion of the current advising center to
effectively serve more students.
To achieve the goals of the QEP, Walters State has identified measurable and relevant student learning
outcomes. Both direct and indirect assessments will be used to assess the efficacy of the QEP. For example,
direct assessment of the QEP will include student satisfaction surveys, measured student engagement in campus
resources, student preparedness as measured by the use of an advising syllabus, evaluating educational goals,
and pre- and post-tests of student knowledge. Meanwhile, indirect assessments will be measured by increased
fall-to-fall retention statistics and improved completion rates.
Through involvement with all stakeholders, Walters State has identified a QEP topic that has the power
to transform the entire campus community. Moreover, the established goals of the QEP are widely supported
across campus and lend themselves to financial and supportive institutional commitment.
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College Introduction
Established in 1970, Walters State Community College (WSCC) is a learning-centered, comprehensive
community college that provides affordable and quality higher education opportunities. Walters State is
governed by the Tennessee Board of Regents (TBR) and is accredited by the Southern Association of Colleges and
Schools Commission on Colleges (SACSCOC). The institution awards Associate of Science, Associate of Arts,
Associate of Teaching, Associate of Fine Arts, and Associate of Applied Science degrees as well as academic and
technical certificates. Walters State is currently under the leadership of its fourth president, Dr. Tony Miksa.
Among its defined 10-county service and extended service areas, the institution serves approximately
6,000 students on its four campus locations in Morristown, Sevierville, Greeneville, and Tazewell. Like many
community colleges across the nation, Walters State serves a significant number of at-risk and first generation
college students.
One of 13 community colleges in the state, Walters State is committed to increasing educational
attainment and workforce preparedness through excellence in teaching and service. To accomplish its mission,
the college:


Offers programs of study leading to associate degrees or certificates;



Fosters and inspires student engagement and success;



Delivers public service and non-credit programs in support of workforce development and personal
enrichment;



Employs highly qualified faculty and staff;



Provides convenient access through multiple campuses and advanced technology including distance
learning through digital means;



Partners with other educational institutions to promote access and facilitate articulation and transfer;



Pursues external sources of support and entrepreneurial initiatives;



Assesses and responds to community needs;
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Provides opportunities for promoting diversity and enhancing cultural awareness; AND



Pursues resourcefulness, effectiveness, and efficiency through comprehensive accountability and
continuous improvement programs
Committed to being a premier community college, Walters State offers numerous opportunities for

academic, professional, and cultural enrichment. As defined in the Campus Compact, Walters State is:


An Educationally Purposeful Community, where students, faculty, administrators, and staff share
academic goals and work together to strengthen teaching and learning.



An Open Community, where freedom of expression is uncompromisingly protected and where civility is
powerfully affirmed.



A Just Community, where the sacredness of the person is honored and where diversity is aggressively
pursued.



A Disciplined Community, where individuals accept their obligations to the group and where well-defined
governance procedures guide behavior for the common good.



A Caring Community, where the wellbeing of each member is sensitively supported and where service to
others is encouraged.



A Celebrative Community, where the heritage of the institution is remembered and where rituals
affirming both tradition and change are widely shared.



A Grateful Community, where we are thankful for all of our generous benefactors and supporters.
The goals of the institution’s Quality Enhancement Plan support the college’s mission and vision to

increase educational attainment specifically by fostering and inspiring student engagement and success. Further,
the QEP supports and aligns with specific goals in the college’s 2015-2025 Strategic Plan (Appendix A):


Student Success: Goal S2- Walters State will develop student support and communication strategies to
foster student success
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Quality: Goal Q2- Walters State will monitor and improve its effectiveness in the area of administrative
support services, academic and student support services, and community and public service
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Quality Enhancement Plan Development
Institutional Needs
In recent years, the state of Tennessee has recommitted itself to postsecondary credential attainment.
As part of these efforts, publically funded state institutions like Walters State found themselves funded on
performance and student success rather than on enrollment-based funding as in years past. Partly due to this
funding change, but mostly due to an institutional commitment to students, talks intensified at the college to
identify strategies that could be implemented to help promote student success. Because of this, the college
environment was ripe for QEP development as discussions were already taking place across campus about
strategies to improve student learning.
Walters State currently uses full-time faculty as the main source for advising. While mandatory advising
is required for all degree-seeking students, advisors are not assigned and advising sessions are often more
prescriptive rather than comprehensive. Focusing solely on course selection and moving students through the
process for the semester, advisors have little time to discuss long-term academic goals or career plans. Likewise,
many students approach advising as “being cleared to register” rather than understanding the value of having a
positive relationship with their academic advisor. In 2014, the Community College Survey of Student Engagement
(CCSSE) found that 70.3% of Walters State students responded that they “Never” or only “Sometimes” talked
about career plans with an instructor or advisor. Moreover, the Adult Learning Focused Institute (ALFI) with the
Council for Adult and Experiential Learning (CAEL) found a gap between adult student expectations and actual
satisfaction. For example, on the question “Advisors are knowledgeable about requirements of courses and
programs of interest to me,” nearly 94% of surveyed students rated that this was important while only 79% felt
satisfied with this service. Similarly, 93% of students stated it was important in response to the question “This
college explains what is needed for me to complete my program here” with only 73% stating that they were
actually satisfied with this category. Students also indicated their need for additional support for long-term goals.
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On the question “Mentors are available to help guide my life and career goals,” 86% of students found such
mentoring important while only 64% indicated that they were satisfied with the college’s efforts.
Discussions and surveys from both advisors and students show that neither group is satisfied with the
current assembly-line approach to advising. In a 2015 survey, students and faculty firmly identified the top area
needed for improvement at the college as, “Academic Advising: Consistent academic advising experience that
involves major and career discussions, accurate course selection, registration assistance, and thorough degree
planning that culminates in an established advisor/student relationship.” In addition, all other surveyed
stakeholder groups ranked advising as the top area for improvement. These stakeholders included staff,
administration, alumni, secondary partners, trustees, and other various community groups.
Advisors understand the value of having a connectedness with students and conversations that discuss
academic and career goals; however, they feel there is a strain on resources that hamper connectedness from
occurring. In numerous focus groups, advisors report inadequate time, lack of resources and training, and the
stress of importance on scheduling, all combine to make advising more about registration, deadlines, and
reminders rather than holistic quality conversations about a student’s long-term goals and the development of a
plan to meet those goals. In relation, advisors find that some students are not ready to discuss long-term goals as
they come unprepared and are simply “going through the motions” so the student can register. This student
mindset makes it difficult for advisors to have meaningful conversations as some students lack motivation to
discuss long-term goals and have inadequate success strategies in place to meet them.
Students, meanwhile, have a lack of understanding of their role in the advising process and the value of
long-term goal setting. When surveyed at 2016 New Student Orientations about advising session expectations,
the majority of students responded that they were meeting with their advisor only to register. As continuing
students closing out their time at the college may begin to understand the importance of sound advising, new
students see advising only as a gateway to registration. In order to have the best chance for students to succeed,
it is imperative that they understand the importance of academic advising and their role in the process from
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onset. This positive relationship will help students feel more engaged and attached to campus, which are
indicators of student success. Ultimately, positive relationships will also empower students to make informed
decisions about their education and feel a sense of responsibility for their own success.

QEP Development Team
In spring 2015, the QEP Development Team was formed with varied administration, staff, and faculty
members. Prior to this selection, key administrators attended SACSCOC annual meetings as well as previous
summer institutes on quality enhancement and accreditation. This aided the administration in assembling a
broad cross section of relevant members from the college community. Along with the selection of the
development team, two co-chairs were identified. Several members of the QEP Development Team also serve on
the institution’s overall SACSCOC Leadership Team. This ensured that the needs of the QEP were addressed
directly from a member of the development team and that the leadership team was kept abreast of QEP
progress. The QEP Development Team currently includes the following:

Division

Name

Title

Academic Affairs

Dr. Lori Campbell

Academic Affairs

Dr. Chris Baker

Academic Affairs

Ms. Tera Howerton

Academic Affairs

Dr. Bob Dixon

Professor of Sociology
Assistant Professor of
Agriculture
Associate Professor of
Engineering Technology

Academic Affairs

Mr. Paul Ludwig

Instructor of English

Academic Affairs

Dr. Jamie Posey

Academic Affairs

Ms. Kristin Rich

Dean of Library Services
Associate Professor of
Biology & Faculty Council
President

Vice President for Academic
Affairs
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Division

Name

Title

Academic Affairs

Mr. Joel Wilson

Academic Affairs

Mr. Mark Wills

Business Affairs

Dr. Mark Hurst

Business Affairs

Ms. Heather Carrier

Communications and Marketing

Mr. J.B. Pectol

Communications and Marketing

Ms. Debra Williams

Planning, Research, and Assessment

Dr. Debra McCarter

Planning, Research, and Assessment

Dr. Deanna Garman

Student Affairs

Mr. Mike Campbell

Student Affairs

Ms. Avery Swinson (Chair)

Student Affairs

Ms. Connie Earls

Student Affairs

Ms. Roxanne Bowen

Student Affairs/Academic Affairs

Ms. Melissa Duff

Student Affairs/Academic Affairs

Ms. Anita Long

Instructor of English
Coordinator of Instructional
Support and Student
Success- Greeneville Campus
Vice President for Business
Affairs
Assistant Vice President for
Business Affairs
Vice President for
Communications and
Marketing
Associate Director of
Communications and
Marketing and WIOA Media
Services
Vice President for Planning,
Research, and Assessment
Executive Director of
Planning, Research, and
Assessment
Assistant Vice President for
Student Affairs and Associate
Athletic Director
Director of Admissions and
Enrollment Development
Director of Retention
Services
Coordinator of Multicultural
Engagement/Counselor
Dean of Student Success
Center and Articulation
Officer
Secretary, Student Success
Center

During QEP development, one of the co-chairs resigned from the committee due to personal time
constraints; however, additional representatives were added to the team to provide additional insight as the QEP
progressed. Mr. Mark Wills was added to provide a prospective for smaller campus locations and Ms. Anita Long
was added based on her experience from the institution’s previous QEP. Student representation was also added
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to the QEP Development Team, a sophomore Criminal Justice student, student ambassador, and Phi Theta Kappa
(PTK) President.
In summer 2016, Walters State experienced turnover in its top administration due to retirements. The
college’s president, vice president for Business Affairs, and vice president for Student Affairs all retired
simultaneously. Both the current president and vice president for Business Affairs, Dr. Tony Miksa and Dr. Mark
Hurst, respectively, fully support the QEP process and understand its significance to the reaffirmation process.
The college also hired a vice President for Student Affairs, Dr. Angela Smith, who took over the position in August
2017.

QEP Selection Process
Before the selection process began, the QEP Development Team met in October 2015 to ensure that all
team members understood the purpose of the QEP, its significance in the reaffirmation process, and the role of
the team. In addition, the team reviewed the SACSCOC indicators for an acceptable QEP and identified key
institutional constituents to ensure that broad-based involvement was exercised throughout the selection
process. The team also established a two-year timeline leading up to the 2017 on-site visit (Appendix B). To
begin the selection process, assignments were made to team members to analyze current institutional data. In
addition to a review of existing data, the team also identified quantitative and qualitative ways to collect data
from key constituents. The following were identified as the college’s key constituencies:


Students



Faculty



Staff



Administrators



Alumni



Secondary (High School) Partners



Trustees/Foundation
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Program Advisory Boards



Industry Partners



Other educational partnering groups (Mid-East Regional P-16 Council and Workforce Investment
Opportunity Act (WIOA) Office)



Community-at-large

To gather initial feedback from these groups, the team developed an open-ended question: “What are
suggested ways to improve a student’s overall educational experience and/or educational environment at
Walters State?” At the fall inaugural meeting, the development team chair addressed college employees to
remind them of the importance of participation in the selection process and to be on the lookout for focus
groups and the open survey (Appendix C). In October 2015, the survey was distributed to constituents through
various outlets including emails, group meetings, the alumni newsletter (The Hub), and the institution’s course
management system (eLEARN). Through these efforts, the team collected 743 responses. In addition to the
survey, team members facilitated focus groups across campus to have open dialogue on how the college could
improve student learning. Specifically, focus groups were held with faculty, staff, and students. The QEP
Development Team chair also spoke at the fall foundation meeting of college trustees to explain the QEP process,
to stress the importance of the QEP, and to distribute the survey to those present. The combined results of these
efforts allowed the team to narrow the QEP focus by categorizing the comments into broad general areas
(Appendix D). Meanwhile, members of the development team were assigned to research recent QEP topics from
other institutions (Appendix E). The combination of survey results, focus groups, review of institutional data, and
best practices from other institutions allowed the team to narrow QEP topics to six potential areas:
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Academic Advising


Consistent academic advising experience that involves major and career discussions, accurate course
selection, registration assistance, and thorough degree planning that culminates in an established
advisor/student relationship

Customer Service and Communication Techniques


Providing quality and effective customer service including improved college wide distribution of
information and communication between students, faculty, and staff

New Student Orientation and College Literacy


Effectively orient students to college life and classroom expectations; focus on college readiness, college
navigation, and exposure to other success skills

Student’s Digital Literacy of Institutional Student Systems


Proficient use and understanding of Walters State student information systems including StarNet,
StarMail, eLEARN, and other technology resources; increased knowledge and awareness of the
importance of digital literacy

Student Engagement and Campus Attachment


Student engagement outside of the classroom as it relates to campus attachment, student involvement,
and sense of belonging (peer-to-peer mentoring, club related activities, student cohorts, etc.)

Understanding and Use of Teaching Technologies Among Disciplines


Consistent knowledge and use of technologies in teaching that will lead to a more consistent learning
experience for students
Once topic selection was narrowed to the above six topics, the team once again took to its

constituencies. The QEP Development Team chair educated the college community of the six topics at the spring
inaugural gathering. A survey was sent to all stakeholders requesting that they rank the importance of the six
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topics on their importance to student learning. The college received 1,115 total responses to the survey with the
majority of responses coming from the most important constituency group, Walters State students.
The results of this survey indicated academic advising as the most important topic to improve student
success. Over 50% of respondents ranked academic advising as the most important topic while the topic that
came in second place only received 11% of first place vote (Appendix F). Moreover, all constituency groups
identified academic advising as the premier QEP topic. Improvement of academic advising was also the second
choice for the college’s previous QEP. Given the ranking results and demonstrated support of academic advising
through surveys and focus groups, the development team felt sound in moving forward with academic advising
as the selected QEP topic.
Once the improvement of academic advising was selected as the QEP topic, a call for proposals was
emailed to all constituency groups. To further include the community at large, the college invited other
stakeholders to also submit proposals. Indicators for an acceptable QEP, evaluation rubric (Appendix G), and
guidelines were included as well. The college received two proposals which focused on the addition of trained
professional advisors and the inclusion of an expanded advising center. While neither proposal was selected in
its entirety, pieces of each were combined to develop the eventual QEP focus.

Development of the QEP Topic
In March 2016, the development team officially selected the improvement of academic advising as the
institution’s next Quality Enhancement Plan. The team felt it was imperative to continue to involve the campus
community throughout the development process to ensure that all viewpoints were considered as the plan took
focus. During the spring semester and over the course of the summer, the development team chair met with
numerous faculty advisor groups at each campus location and held multiple focus groups with students. The
focus of these conversations was to have dialogue on what is currently done well in regards to academic advising
and what challenges exist within the current advising model. The focus groups also allowed for continuous
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feedback and aided in QEP awareness. During these conversations, the following concerns were identified by
advisors:


Lack of advisor confidence due to the absence of a cohesive professional development plan for training



Desire to implement technology that would assist during the advising and registration process so advisors
could spend more time on career/goal development



Expand the use of professional advisors and the current Student Success Center rather than utilizing all
full-time faculty



Inform both advisors and students of expectations from both parties. Currently, the college catalog
defines academic advising as a “shared responsibility” between advisors and students, but neither are
provided detailed information on what that really means.

Students, meanwhile, shared the following themes during focus groups:


Advisors are sometimes unsure about course selection for graduation or transfer



Students feel rushed and hurried during the advising session



Lack of student knowledge in knowing who their advisor is and where they are located



Lack of student knowledge in knowing their role in the advising session (what they should come prepared
with, what questions to ask, etc.)



Advisors just help pick out classes and do not help with actual registration



Students do not know where to go for help
In the summers of 2015 and 2016, development team members attended the Institute on Quality

Enhancement and Accreditation. Not only was this an opportunity to learn more about the QEP process and gain
knowledge on specific QEP questions, it also allowed the team to talk with other institutions whose QEP had an
advising focus. A member of the team, the dean of the Student Success Center (SSC), has also been an attendee
at National Academic Advising Association (NACADA) conferences as well as numerous other advising
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conferences that offer best practice solutions. Three faculty advisors and QEP Development Team members also
attended an advising workshop offered at a state university.
In summer 2016, a subgroup of the QEP Development Team formed a small working group to specifically
focus on the development of the QEP student learning outcomes and related assessments. This group included
two faculty academic advisors as well as a professional advisor among other Student Affairs staff. The working
group included:

Division

Name

Title

Academic Affairs

Dr. Chris Baker

Professor of Sociology

Academic Affairs

Mr. Paul Ludwig

Student Affairs

Mr. Mike Campbell

Student Affairs

Ms. Avery Swinson (Chair)

Student Affairs

Ms. Connie Earls

Student Affairs/Academic Affairs

Ms. Melissa Duff

Assistant Professor of English
Assistant Vice President for
Student Affairs and Associate
Athletic Director
Director of Admissions and
Enrollment Development
Director of Retention
Services
Dean of Student Success
Center and Articulation
Officer

The team reexamined surveys, results from other institutions, best advising practices, and focus group
conversations with students, faculty, and staff. The working group also assessed institutional data to ensure that
the outcomes focused on institutional needs and supported the college’s mission, vision, and strategic plan. The
team also discussed the need to provide focused outcomes that were manageable for successful implementation
and assessment.
When reviewing and compiling comments from the focus groups, the following emerged as main themes:


Increase advisor knowledge and confidence by providing a consistent advisor training schedule



Utilize technology that can aid in the advising session so advisors have more conversation time with
students
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Inform students of their role in the advising process and what is expected from them in the advising
session



Increase student knowledge of student support services and use advisors as a segue to get them there



Expand use of professional advisors to relieve the advising load for faculty advisors



Explore options to create a better advising experience at New Student Orientations



Utilize faculty advisors in a better way



Find a true “home” for General Studies students
When analyzing the aforementioned, the team recognized the prevalent and reoccurring themes. A

student representative was also added to the team to ensure that student viewpoints were being considered.
Keeping these in mind, along with institutional capability and a desire to keep the QEP manageable, the
following actions to be implemented were identified:


Creation of an advising syllabus



Professional development training for advisors



Creation of advising course via course management system (eLEARN)



Expansion of current advising center
Based on the focus of the QEP, the working team developed the following goals to be achieved with

associated student learning outcomes (SLO):
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Goal

1. To transform the advising community through
new proactive advising training and processes
that will foster academic success

2. To help students connect and engage with
campus resources

3. To instill an individual sense of responsibility in
students

Student Learning Outcome

1A. Students will demonstrate progress toward
their educational goal through continued
interactions with trained advisors
1B. Students will engage in quality advising
sessions with their academic advisor.
2A. Students will use appropriate campus and
technological resources that will contribute to
their educational goals
2B. Students will develop a continuous
relationship with their academic advisor
3A. New students will be engaged in the advising
process from inception by completing a preadvising assignment
3B. Returning students will be prepared for their
academic advising session by completing a preadvising plan

After much discussion and review of institutional data, the QEP Development Team decided to pilot the
QEP with first-time, full-time General Studies majors who are required to take Learning Support courses.
Historically, this population has a lower success rate than the overall college statistics (see comparison charts
below). Moreover, this decision was rooted in literature reviews further described in this document.

2014 Fall First-Time, Full-Time General Studies Majors with Learning Support
2014-15

2015-16

2016-17

139

68

33

Completed

0

6

25

Persistence Rate

-

53%

42%

Enrolled
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2014 Fall First-Time, Full-Time Cohort
2014-15
2015-16
Enrolled

2016-17

1,392

759

380

Completed

9

57

332

Persistence Rate

-

58%

51%

The working group desired to be very intentional in articulating a clear QEP vision to the entire campus
community. As a result, a succinct vision statement was formed with input from a student representative so all
constituents stayed well-informed of the QEP’s goals.

Walters State Quality Enhancement Plan (QEP) Vision and Goals
Walters State Community College’s Quality Enhancement Plan aims to improve the academic advising process to
promote student success through the following ways: creating professional development trainings and utilizing
technology that transforms the advising community, helping students become connected and engaged with
campus resources, and instilling students with a sense of individual responsibility that will foster academic
success.

QEP Communication and Marketing Strategies
From inception, the QEP Development Team knew that effective and consistent communication was
going to be critical for campus engagement. With this in mind, one of the first tasks of the committee was to
create a website where QEP information could be easily accessed. The intent of the website was to have a onestop shop for all things QEP related. The site contains updates, minutes of each meeting, a FAQ page, and
information on each team member. Additionally, a separate QEP email account was created so constituents had
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a direct point of communication. The website also contains general information about the QEP including
indicators of an acceptable plan.
In addition to the website, the QEP Development Team chair spoke at numerous college functions to
ensure inclusion and keep the campus abreast of QEP updates. Since 2015, the chair provided three updates at
the all employee inaugural meetings at the beginning of each semester, held numerous student focus groups,
spoke three times at the all adjunct faculty meetings, updated Foundation members and trustees twice, spoke at
faculty summer institutes at all campus locations, and regularly updated the college SACSCOC Leadership Team as
a member of that committee. These efforts kept faculty, staff, and students informed on the progress of the QEP
and invoked involvement from all constituencies.
In fall 2016, a subgroup of the development team was established to identify strategies to market the
QEP across campus. As part of the marketing campaign, a QEP slogan and logo contest was developed.
Guidelines and an evaluation rubric (Appendix H) for judging were created and the campus community was
informed of the contest through the college’s course management system (eLEARN), emails, and posters around
campus. The campus community was provided the QEP vision statement so entries remained relevant. The
contest ran for two weeks and received 120 submissions from faculty, staff, and students. A subgroup of the
development committee ranked the logos based on the evaluation rubric and narrowed the entries to 10
selections. After, the top five were ranked by another subgroup to narrow the selection to two entries. For final
selection, the two remaining entries were taken to a week-long student vote with the eventual winner being
selected by the student body. At the conclusion of the contest, President Miksa informed the campus community
of the selected winner, an entry submitted by a staff member. The selected QEP slogan was “Advise to Rise,”
which embodies the vision of the QEP. The institution strives to have our students rise and be successful through
an improved advising process.
In spring 2017, the team held an ice cream social to further spread QEP awareness and engagement. Ice
cream bars with “Advise to Rise” stickers on the wrappers were handed out along with QEP awareness postcards.
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The “QEP is Coming” (Appendix I) postcard detailed the QEP vision and helped the continuation of educating the
campus about the QEP.
In fall 2017, the college will host numerous QEP related activities in an effort to continually engage the
campus in the QEP. These activities will include the development team chair kicking off the “QEP is Here”
campaign by speaking at the college-wide inaugural breakfast, providing small promotional items to employees
and students, a QEP Kick-Off cookout, QEP events during the Week of Welcome, and email and poster campaigns.
In addition, the college’s Academic Affairs Committee agreed to allow the addition of the QEP vision and goal
statement to the course syllabus template in an effort to promote QEP support and awareness in the classroom.
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Literature Review and Best Practices
“Academic advising is a crucial component of all students’ experiences in higher education. When
practiced with competence and dedication, academic advising is integral to student success, persistence, and
retention.” This is a basic tenet found in the Council for the Advancement of Standards in Higher Education (CAS,
2012). The importance of advising has been a standard found in higher education since the 1970s. Many
colleges and universities often reflect that advising makes a difference in student retention. In her paper on
community college student success variables, Burns (2010) noted, “Research has consistently shown academic
advising plays a positive role in students’ decisions to persist.”
Being able to adequately fund a single supportive services unit to meet the needs of all student advising
at an institution has been found to be difficult for many institutions. The cost makes it difficult to hire only full
time professional advisors and not continue to receive support from faculty for this function. Regarding this
issue, Walters (2016) remarked that colleges must consider effective ways of restructuring advising services while
maintaining reasonable caseloads for those who advise. She also holds that students can be more successful
when given the opportunity for a proactive advising experience, but this type of advising takes additional time
from advisors and thus an increase in financial commitment from an institution. Some in higher education hold
that it is not necessarily in the best interest of students getting the best opportunities to connect to their
institutions when academic advising is totally moved away from faculty. Yarbrough (2002) reflected that faculty
should always be a part of academic advising when he stated, “There is little doubt that student academic
advising will remain a necessary component of college instructors’ responsibilities. With that in mind, it is
important to review and evaluate strategies for advising students and organizations to ensure implementation of
processes that offer the greatest possibility for success in achieving the goals of the advisee, adviser, academic
unity and institution.”
There has also been a strong link established between students being more successful when they have received
meaningful and ongoing academic advising. Steingass and Sykes (2008) stated:
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Consistent patterns confirm that the more times students meet with academic advisors, the more
satisfied they are with the advising services that they received. Similarly, students who met with their advisors
at least twice per semester persist at much higher rates and are more likely to be in good academic standing at
the end of the first year in college compared to their peers who met fewer times with their advisor.
Tinto (1999) has long held that consistent, effective advising is one of the most important factors in
support of overall student retention. He states that the students who are undecided about their plans in
particular need this supportive measure to be able to best understand how to map a plan for degree completion
and reach their personal goals.
Of significant concern in developing a consistent advising process is the issue of there being too many
students for faculty to reasonably manage all academic advising at an institution. The College Research Center
(CCRC) (2013) found that community college advising is often characterized by:


High student-advisor ratios which result in infrequent and rushed advising sessions



Fragmented uncomprehensive efforts scattered across the college



Students are not assigned to particular advisors which results in conflicting information from different
advisors and longer waiting periods for advising and



An emphasis on first-semester students with little follow up for students after they complete the
orientation/intake process
Walters State has noted these problem areas and hope to address them through the QEP process.

Crocker, Kahla, and Allen (2014) reflect that there will always be some faculty who are more likely to engage in a
positive way with students through advising than others. They endorse having a model for advising training
levels that schools can use to make sure that basic advising needs are met, but also have institutions strive
towards more advanced and finally an ultimate advising system. Consistency in training and approach with
advising for both faculty as well as students is imperative in order for an advising system to move beyond basic
prescriptive advising and into an opportunity for developmental and proactive advising to occur. Walters State
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has many capable faculty who embrace advising, but these faculty are frequently burdened with greater numbers
of advisees. It is also note that some faculty feel overwhelmed and underprepared to advise, which makes them
more reluctant to engage in the advising process. By having a consistent process for all advising in place as well
as providing improved training opportunities, both for faculty advisors and students, the advising process can be
improved for everyone especially the students. Too, hiring additional full-time advisors would enable them to
reach out to advisees at periods other than simply for the registration process.
In part, the college’s stance on academic advising as noted in the college catalog is as follows:
Academic advising is an important part of Walters State Community College’s commitment to helping students
attain educational goals. Academic advising serves an important role in creating an environment that is
supportive of student learning and personal development. Advisors provide information regarding degree
programs, courses, resources, college policies/procedures, and, as requested, career information. Responsibilities
for advising are shared among student support personnel and faculty in academic departments.
Although academic advisors may assist students with decisions throughout their academic career, students are
responsible for making decisions regarding personal and educational goals. Students are ultimately responsible
for satisfying all graduation requirements, so it is vital that they take an active role in their academic planning.
Faculty advisors are willing and able to facilitate that planning, but completing the necessary steps is up to
students.
While Walters State has this established philosophy related to advisement, there is a need to strengthen
current resources and create an environment where we have culture of consistency among all those who advise
in support of this philosophy. In the Walters State advising community, there is also a need to grow
faculty/advisors as well as students in an understanding and knowledge of advisement. Many times an advising
session focuses on the scheduling of courses sections, which does not allow the time for advisors to have the
meaningful conversations about careers and life goals that are needed by many students. According to
Lowenstein (2005), the role of an academic advisor should not be to prescribe classes but to facilitate learning.
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He holds that if we view the faculty member as working in the domain of the individual course, the academic
advisor is the coach for the overall process of learning the curriculum. We plan to leverage technology resources
to support students and faculty advisors such that less time is spent in advising sessions simply completing the
prescriptive functions of advising (like building a schedule) and more time spent in developmental advising.
Through the creation of additional professional development opportunities, faculty advisors can learn how to
best advise students so they in turn can independently set, design, and achieve their own life goals, which
increase the likelihood of student success (Martin, 2004).

Advising as a Form of Student Engagement
Barefoot, B., Gardner, J. and Upcraft (2005) found that the more active a student is in participating in
their own education through engagement with institutional resources, the more successful they will be in
reaching their goals. Walters State aims to help students become more self-sufficient in making a plan for the
completion of their degree. This can assist in student learning and growth and help to engage them in the
advising process. “Students who have a plan are much more likely to complete their education than those who
do not” (Valencia Community College, 2001). Lowenstein (2005) states that for the student, the act of creating
an academic plan is a means of learning decision-making skills.
Drawing on past research linking advising with student success (Tinto 1975), emerging approaches to
student retention are making the case that proactive advising is key to involving students in the advising process
and increasing the long-term engagement essential to college success (Donaldson et al, 2016; Varney, 2013).
Furthermore, proactive advising’s importance becomes even more relevant when working with underprepared
at-risk and first-generation college students (Earl, 1988). Research on engaging students in advising suggests
technology can play an important role in getting them to proactively participate and remain engaged throughout
their academic career (Gains, 2014; Junco, 2010).
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Advising Center Approach
Plante and Bata (2016) offer that changing the culture of advising on campus requires addressing the
student holistically and offering resources where they are. Fong et al. (2015) point to the importance of
collaboration and student responsiveness for increasing retention. Improving on advising location issues and
general majors more centralization could help reduce confusion, advising out of field, and better serve General
Studies majors. A key focus of change is to purposely create an advising community that can share resources and
provide stability for students.
A one-stop advising center on Walters State’s main campus and increased staffing and dedicated advising
offices on the other campuses would be a best means of creating a consistent and centralized advising unit. This
can be done through the hiring of additional full-time advisors for all locations and creating a one stop shop that
expands on the currently existing Student Success Center (SSC).
Alexander and Gardner (2009) maintain that transforming advising requires a cohesive strategic action
plan with an institutional focus based on accountability and increasing coordination and integration among
stakeholders. Specifically, effective advising requires a coordinated plan and the development of a campus
culture of advising. While faculty/student interaction often determines a student’s success, campus advising
often generates differences in perspectives and expectations among stakeholders. A strategic plan must engage
faculty in advising and involve them in improving student and faculty interaction and defining the roles and
responsibilities around advising. Essential to the process is the availability of resources and faculty development
opportunities (Barefoot et al., 2005; Dillion and Fisher, 2000).
Key is an institutional approach that focuses on the idea that good advising is adding value to the college
experience. Powers et al. (2014) note that improving advising programs requires using assessment that provides
advising personnel with an understanding of the ways and topics of student learning through their involvement in
advising efforts. Hence, faculty development must be grounded in helping the students take a proactive
approach to their college career. Overall, the goal is to transform advising into a greater learning and teaching
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experience. They further add, “Advisors provide educationally purposeful activities by developing procedures to
guide students in looking beyond curricular requirements to discover opportunities that provide a breadth and
depth of educational experience” (Powers et al., 2014).
The same types of concerns that Walters State faculty presented in the SSC survey are echoed by many
faculty advisors in higher education institutions. These were highlighted by Karr-Lilienthal, et al. (2013) and
included that faculty surveyed felt overwhelmed by the process of advising. One faculty member pointed out
that there was no way to adequately provide a meaningful advising experience for students. Of particular note to
faculty in the study was the frustration of sometimes being defaulted in the “clerical” tasks of picking out a class
schedule. The suggestions that came from this study included the need for improved faculty training and
advising tools and resources, rewarding faculty for advising efforts, and the building of specific amounts of time
directly into faculty job descriptions so that they have an adequate representation of time it takes to advise their
students.
The college will expand the SSC to create a centralized advising center in order to provide a more
consistent unit for advising at the college. This unit will assist with an implementation of cohesive structure for
advising at the college, will provide training to faculty/advisors and will provide a hub where selected faculty can
serve the students in their role as advisors while having the support of full-time advisors in the office to guide and
direct them as questions arise in the advising process. Faculty will work in the SSC as part of their scheduled
office hours. This centralized unit will focus first on working with the General Studies students but will also
continue to assist with students who plan to transfer out to a senior institution. Finally, the advising center focus
will be in the provision of developmental advisement and also allow advisors the time to practice more proactive
contacts to their advisees.

Literature on Focused Advising and Choosing a Degree/Major
Research has shown that when a student changes his or her major once, it adds half-a-year to a typical
academic program. Change a major twice and a student will need 1.75 times longer to complete a degree than
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the student who was able to stay with the initial major choice (Strayhorn, 2015). This increase in time leads to a
rise in the cost of the educational experience and puts students at greater risk of dropping out due to not making
successful progress towards a career and degree.
Denley (2014) performed a system wide study with TBR schools and found that over a three year period,
of the 4,470 students who began without the selection of a specific major only 57% completed three years of
college. The biggest revelation was that only 29% of the students who had not selected a major by the end of the
first year persisted three years; however 95% of the students who did find a program of study during the first
year were still enrolled at the three-year mark. This propelled a push to academic focus areas within the TBR
system and may prove to be an effective means of working with students to assist them in movement towards a
particular major. Complete College America (2013) reflects that the building of these highly structured degree
plans as default pathways to on-time graduation is a “game changer” that needs to be looked at as an
opportunity to move students away from the “undecided” major and towards a particular pathway of interest
and choice which helps to improve retention and graduation. The Education Advisory Board (EAB)/Student
Success Collaborative (2016) concluded in their study that investing in structures like these meta majors or
academic focus areas can allow for exploration while still making certain that common requirements are met for
a particular group of majors that will help students find a degree and career path that they love.
Sometimes General Studies majors have already chosen their career path or they simply need help understanding
the options they are considering. More frequently, however, students who have chosen this degree path do not
have a plan or an idea. These students require focused intervention to be able to find the best fit for a possible
career and degree path. In Workman’s (2015) study with first year academic advising she found, “Participants
found support systems for declaring a major through conversations with their advisors as well as career
development or other courses that helped them narrow their interests.” These findings combined with
institutional data led Walters State to select the General Studies student population as the initial focus of our
QEP.
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Student Empowerment through Participating in the Advising Process
According to the CAS guidelines (2012), the “ultimate responsibility for making decisions about
educational plans and life goals should rest with the student.” This has been a core philosophy of the Walters
State Student Success Center since its inception in 2007 as the mission stated in the SSC White Paper reads, “The
Student Success Center will reflect the mission of Walters State Community College by striving to support
students in the development of meaningful educational plans that are supportive and compatible with life goals.
The center will promote and facilitate individual advisement and career exploration that aims to meet the unique
goals of each student. The SSC will educate and empower students to take responsibility in making informed
decisions that help clarify career and personal goals.”
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Actions to be Implemented
The vision for the QEP is to improve the academic advising process to promote student success. Advising
students provides a unique opportunity to create expectations and foster academic mindset in them before they
begin college. To that end, the QEP plan suggests a unified and consistent advising approach.

Advising Syllabus
An identified issue with the college’s current advising process is the lack of knowledge from both advisors
and students of specific responsibilities. While advisors have a general idea of items that should be covered in a
productive advising session, there is variation across campus on specific deliverables. Because the college
practices a shared advising model, this creates an inconsistent experience for students. Generally, students are
often unaware of their role in the advising process. While the college catalog and student handbook states that
advising is a “shared responsibility” between advisors and students, there is a significant lack of awareness from
both parties of what this really means. Trabant (2006) offers that “an advising syllabus can be the catalyst that
leads to important explorations and questions about the role of advising on our campuses.” She further suggests
that an advising syllabus can close the gap between curricular and co-curricular issues as academic advisors
model and teach life and professionals skills that support student academic success (Trabant, 2006).
The main purpose of the Walters State Academic Advising Syllabus (Appendix J) is to clearly articulate
advisor and student responsibilities. In defining the advising relationship, it will outline advisor duties and
communicate expectations for advisees. Further, it will contain the advising mission statement, advisor and
student contact information, and the following course syllabi student learning outcomes:


Student will know the name, location, and contact information of his/her assigned program advisor.



Student will be able to accurately interpret certificate and/or degree requirements in order to make
appropriate course selections.



Student will develop personal education plan for achieving his/her educational goals taking into
consideration his/her circumstances, needs and abilities.
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Student will be aware of the appropriate college resources available to ensure academic success.
First-time students will be required to complete an advising assignment through online orientation

before meeting with their advisor while returning students will be required to complete the assignment before
being registered (Appendix K). The implementation of an advising syllabus will share procedures and
expectations for both advisors and students. This dual set of outlines expectations will create accountability in
both parties and also instill students with a sense of purpose during the session, which will lead to a sense of
individual responsibility for their academic success (SLO 3A and 3B).

The Virtual Space: Advising Course
The virtual space will occupy an already existing platform that new Walters State students need to
familiarize themselves with: eLEARN, the college’s course management system. Indeed, the virtual space will
mimic in many ways the classroom environment, which incoming students will eventually need to know.
Students will be placed in a “class” where they will have access to many of the tools they need for a successful
advising experience. Additionally, an advisor will take on the “instructor” role in that class and be able to
communicate individually or with all students at once. This consistent and reliable communication will help
foster the academic relationship between advisors and students. Both relationships and connections with their
advisors and peers is essential to fostering relationships and campus engagement, both of which are essential to
student success.
This online space will contain the advising syllabus, which will clearly outline student and advisor
responsibilities. It will be easily accessible for students to see the virtual space in the already existing online
learning platform. This classroom will also have pertinent information about advising, relevant forms, links to
other TBR four-year institutions, surveys, and data for assessment. Moreover, this virtual space provides an
easily accessible, increasingly familiar, and often used platform for students to communicate with their advisors.
If students have questions at any time, from anywhere, they can post questions to a discussion forum or email
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their advisor inside eLEARN, similar to how they now ask questions of instructors in the virtual eLEARN
classrooms.
In addition to housing all forms and tools needed to make students have a successful advising experience
in the online environment, this space provides continuity to the advising experience. The identified population of
students who begin their first semester at Walters State will remain in the same advising class, with the same
advisor, for the duration of their experience at the college.

The Physical Space: Expanded Advising Center
The Student Success Center at Walters State was created in 2007 as a way of responding to an identified
need for improvements in the area of student retention and more specifically in student advising. This need was
based on the 2005 WSCC Retention Self-Assessment Plan and the Quality Enhancement Plan student focus group
comments. At the inception of this office, the aim was to strive to support all students from all campuses in the
development of meaningful educational plans that are supportive and compatible with student educational and
life goals. The eight primary goals of this office have been:
1) Provide pre-advising and advising to first time students;
2) Provide advising for undecided/general studies students, non-degree seeking and transient students;
3) Provide transfer and articulation information to students;
4) Maintain and update transfer materials including articulation agreements;
5) Serve as a backup for faculty advisors in the academic divisions;
6) Provide registration assistance;
7) Refer students to other student support and academic offices; and,
8) Provide advising training for faculty and staff.
Through the years and changing needs of students, faculty and administration at WSCC, shifts have
occurred in the population seen by advisors in the SSC. Initially, the two full-time advisors housed at the
Morristown campus provided all advising for new and continuing undecided or general studies students on the
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main campus. The advising load was extremely heavy due to the ongoing advisement for all General Studies
students and serving as backup for the academic divisions when they did not have a faculty advisor available.
This led to the SSC not being able to adequately assist with as many first-time students for pre-advising and
advising as was initially planned during the SSC development phase. Due to having only two full-time advisors to
cover the responsibilities of the SSC, the decision was made for continuing General Studies advising to return to
the Behavioral and Social Sciences and Humanities divisions after a student’s initial advising had taken place.
While the SSC has continued to assist with General Studies advisement through the years, the sheer
volume of these students seen in the two academic divisions mentioned have at times created a backlog of
students needing to be seen during advisement periods. The General Studies population is also one of the largest
during orientation sessions and these students frequently require more time during advising since they are
undecided and at times floundering to find an appropriate academic path.
The SSC went through an administrative audit in 2015 and faculty were surveyed as a part of this review.
Faculty gave feedback regarding the SSC and this feedback included insightful comments about advising at WSCC
and in particular work with General Studies majors. One faculty reported, “This center has increased the
effectiveness of our advising in the Social Sciences by both helping us with our majors and…taking [a]
TREMENDOUS load off of us in general education advising. The [Behavioral and] Social Sciences [division] is
charged with gen ed advising and this takes time from working with our majors. I routinely have to deal with
students who are pre-health, physical science, engineering, etc. who need to work with individuals who have
degrees in those areas. This has slowed due to the SSC. Gen ed needs to be housed with individuals who work
with them best.” Another reported, “Walters State should have a professional advising team that does all the
student advising. There is so much to know about transfer and requirements for students; it would be in the
students’ best interest to have people who are ‘completely in the know’ to provide this very vital information to
our students. Other colleges and universities provide these services. Many faculty do not feel completely
comfortable in light of so many changes that take place in advising that critically impacts our students’ futures.”
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Two years ago, WSCC changed its intake process by requiring all new students to go through a live on
campus orientation session where they receive their initial advising and register for their first term. This change
has decreased the number of first-time students seen by the SSC for individualized pre-advising and advising
sessions as this is typically done during the orientation sessions. This now allows for a better opportunity to
return General Studies advisement to this one centralized office. The other seven office goals remain and have in
fact grown due to the fact that this office was also identified as the college’s adult learner point of contact.
Though the virtual space is important in creating continuity and access to advising tools for students,
improving the “brick and mortar” location of the advising center should also help foster an academic mindset and
instill the higher education expectations in students before they begin their first class. A robust, inviting, physical
space devoted to advising students and training faculty and staff on advising will aid in fulfilling the vision for the
QEP.
In summer 2017, the SSC switched physical locations with the Office of Workforce Training. This switch
allowed the SSC to expand from an office that accommodated three advisors to a much larger space that can now
house six advisors. In addition, the SSC now has a dedicated classroom space for advisor workshops and
trainings.
The combination of both a virtual and physical space will create an opportunity to foster a continuous
academic mindset in students. This combination will create a unified and consistent advising approach utilizing
already existing physical and virtual areas at Walters State, and help make the vision for the QEP of improving the
academic advising process to promote student success a reality.

Professional Development for Academic Advisors
The philosophy of advising at WSCC is based on the foundation that the advising process is the
relationship between the advisor and student. As this relationship develops, the student and advisor interact to
clarify and refine student aptitudes, interests, and academic career goals. This philosophy of advising is in support
of the mission of WSCC, which includes a commitment to increasing educational attainment and workforce
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preparedness through excellence in teaching and service. In order to accomplish this mission, one of the
fundamental tasks required is to foster and inspire student engagement and success. Also included in the WSCC
advising philosophy is the idea that academic advising is an important part of WSCC’s commitment to helping
students attain educational goals. Academic advising serves an important role in creating an environment that is
supportive of student learning and personal development and thereby supports the task of helping students to
achieve success in progress towards their individual goals.
In order to transform advising at WSCC, the QEP Advise to Rise plan will create an opportunity for the
development of a unified and consistent approach to how all advising is managed at the college. This will be
encouraged through four actions:
1) Master Advisor Course- The creation of an advising course for all faculty and advisors, which will maintain the
most current resources to assist all who advise. This course will be maintained inside eLEARN, which is the WSCC
course management system that all faculty use regularly.
2) New Technologies- The purchase and implementation of College Scheduler, which will assist with the more
prescriptive aspects of advising and hopefully allow all students and advisors to more quickly and easily see how
schedules can be planned. This will also allow for the advisor and student to have more time for quality
discussions regarding majors and careers. Implementation of an Advisor Profile within the college’s self-service
student information system (Banner) will combine information currently scattered throughout the system into
one single view. Advisors will also be able to remove advising holds more easily, which will save time and
decrease frustration.
3) Assigned Advisors- Assigning students who are a part of the Advise to Rise pilot group to specific advisors in
order to allow for developmental and proactive advising to take place. Data will be used to evaluate how
assignment of advisors affects connections within the pilot group.
4) Professional Development- Provision of more advanced training to the select faculty/advisors chosen to work
in the advising office.
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These four identified actions which reference goal one of “transforming the advising community at
WSCC” will provide direct support to the completion of the student learning outcome 1A. We believe that
through the creation of an advising course for all faculty that covers basic advising information and provides a
consistent process for all faculty to use when advising, as well as providing more advanced training to faculty who
are selected to work with the pilot group of students in the advising office, students will display greater
persistence rates and acknowledge greater success in meeting their educational goals. We also believe that the
use of new technologies will allow all students more time during advising sessions to discuss the meaningful
creation of individualized educational plan and more thorough discussion of majors and careers. With the Advise
to Rise pilot group we will also be able to show how the assigning of students to particular advisors supports
stronger connections with advisors.
Christian and Sprinkle (2013) in their study regarding student perceptions and the ideals of advising, gave
support to a widely held belief in the academic advising community that faculty members need to be effectively
trained on how to advise in their academic areas. They hold that advisors must receive the support necessary to
properly advise their students. In the past at WSCC, advising training and updates on resources have been
provided on a yearly basis to faculty and staff who advise; however, the training provided has not been mandated
across the college. This has led to some advisors not receiving the regular updates and then later reporting a lack
of knowledge of resources and where to find advising information on the WSCC website. All faculty are required
to work inside our course management system called eLEARN. For this reason, WSCC will utilize this system
already known to all faculty and staff to house all the needed tools which can best assist them during advising.
The creation of this advising course inside eLEARN will assist advisors in effective planning with students towards
the completion of curriculum/degree requirements and successful completion of their educational goals while at
WSCC. The advising course will be open to any full-time faculty and staff who advise and the course will remain
open such that anyone can access the information at any time for reference. The advisors course will be created
by the QEP director with support of the Student Success Center.
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Feghali, Zbib and Hallal’s research (2011) supports that it is best for colleges to use web-based tools that
can alleviate the prescriptive nature of advising and assist with moving the advising process into a developmental
and full engagement model. During a typical advising session at WSCC, a great deal of time is spent in what can
be thought of as prescriptive advising or simply trying to plan a schedule for the semester. While important,
schedule planning is not the best use of the advisor/student time and does not encourage and promote the
development of a meaningful relationship between the advisor and the student. In spring 2017, WSCC purchased
and implemented a technology tool called College Scheduler. This tool brings a centric design to scheduling and
course registration. It simplifies the registration process so that less time is spent during advising sessions
creating a class schedule and more time can be allowed for answering important questions students have
regarding majors and careers. Students can also see more readily how additional coursework could be added
thus helping to increase credit hours taken and movement towards degree completion. This tool is now available
for use by all advisors as well as all students.
At WSCC, there has been a shared approach to advising between faculty and staff who serve as advisors.
For many years, all students have been required to meet with an advisor every term in order to have an advising
session and then have an advising hold removed to allow for course registration; however, many students go to a
different advisor every semester, which does not allow for best consistency in the advising process. This also
prevents the student from developing a meaningful relationship with a single advisor. Tinto (2012) believes that
it is a necessity for students to have a strong connection to an educational institution in order to progress and
succeed. He supports that a continued and repetitive interaction with an individual at the college who has a
vested interest in the students’ academic life, such as an advisor, can be key to student success.
In the past, there has not been a formal process for assigning students to a particular advisor. As a part
of the Advise to Rise plan, the identified QEP pilot group of students will be assigned to a specific advisor in the
advising center. Students will continue to be assigned to this particular advisor until degree completion. For
those who change majors from General Studies, they will be provided contact information for advisors specifically
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in that area, but will be required to maintain contact with their assigned advisor to close the advising and
registration loop. By having a select group of students assigned to them, faculty and advisors who work in the
advising center will be able to incorporate proactive advising techniques and reach out to this select group more
than one time each term. This will allow advisors to ensure that students are connecting with campus resources
as needed (SLO 2A) and are working towards the selection of educational and career goals.
Williamson, Goosen and Gonzalez (2014) found “regular high-touch advising is not attainable through
student services alone.” Steingass and Sykes (2008), as reflected earlier in this document literature review, found
that there is a consistent pattern that the more times a student meets with an academic advisor, the more
satisfied they are with advising services. They also found that students who meet with their advisors twice each
term persisted at a much higher rate than peers who did not have at least two advising sessions each term.
These same students were also found to be more likely to be in good academic standing at the end of the first
year of college as compared to students who met fewer times with advisors. Having select faculty working
alongside full-time advisors in the advising center and also assigning specific students to specific advisors will
create an environment where more interactions throughout the term can occur between students and advisors.
By having these students assigned to particular advisors, the advisors can reach out to their advisees at points
during the term where data supports that students are at greatest risk of failing or dropping out of college. The
faculty who work in this advising center can also have the support of the full-time advisors when they run into
problems or questions regarding difficult advising issues.
The Advise to Rise QEP director, in coordination with the Student Success Center, will provide more
advanced training to the select faculty who agree to participate in advising for General Studies majors. These
faculty will be recommended by their division dean and will work inside the advising center during selected office
hours. Mandatory training will be provided in the fall and spring, focusing on how to best assist students in the
identification of educational and career goals, the development of an individualized academic plan to complete
those goals, and the development of a stronger connection and relationship with advisees. These advisors will
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receive broad-based training from each academic division about all available majors to help guide students as
they narrow and refine their educational plan. This group of faculty will also receive training on best practices in
advising, including the use of developmental and proactive approaches. Faculty will also be given assistance in
developing an advising course within the course management system, eLEARN. This course will allow their access
to information regarding advising and educational planning, as well enable them to complete tasks required
before coming to individualized advising sessions.
Karr-Lilienthal, et al. (2013) found in their study regarding faculty attitudes towards advising that many
believed it essential to have better access to advising training in order to be more effective in this task. They also
suggested a need for advisors to be able to easily access resources, workshops, handbooks and perhaps a website
with advising information and up-to-date curriculum and other changes at the college. This study supports our
Advise to Rise plan to provide more specialized advising training to the select faculty who work in the advising
center as do Crocker, Kahla, and Allen (2014) in their paper regarding how to “fix” faculty advising. Their model
suggests that all faculty should be capable of at least managing the basics of advising while allowing opportunities
for other faculty advisors who want to create more specialization in the area of advisement are given
opportunities to grow their knowledge and expertise and participate in a more advanced advising system as they
work with students.
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Implementation
Institutional Capacity
Advise to Rise goals and outcomes are designed to increase institutional resources directed toward
improving advising services in a way that is most advantageous for students. The plan’s initiatives directly expand
the number of academic and staff advisors, integrate all members of the advising community in applying best
practices, and focuses training on all areas of the college. Human resources, created by the plan to carry out
implementation, include a 28-member implementation team with subcommittees in the areas of
leadership/oversight, assessment, instructional training, early warning and retention, and advising. The advising
team is made up of 20 faculty and staff advisors. Both the implementation and advising teams will contain
members, including program directors, from essential departments and all campuses and divisions. These
committees will work with the QEP director, assessment coordinator, advising coordinator, the dean of Student
Success Center, and the Office of Planning, Research, and Assessment to oversee QEP training, assessment, and
plan adjustments.

Implementation Timeline
Action
College Scheduler Implementation

Timeline
Spring 2017

Person(s) Responsible
QEP Development Team Chair

Appointment of QEP Director

Fall 2017

College Appointed Search Team

Appointment of Coordinator of Advising

Fall 2017

College Appointed Search Team

Development of advising resources and
training materials for all advisors

Dean of Student Success Center

Early spring 2018

Development of Master Advisor course

Early spring 2018

Review of advising syllabus

Early spring 2018

QEP Implementation Team

Revision of advising statement/mission

Early spring 2018

QEP Implementation Team

QEP Director
Dean of Student Success Center
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Implementation of advisor workshops and
trainings
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Review of advisor satisfaction survey

Spring 2018

Meetings with advising team

Spring 2018

Development of student advising course

Spring 2018

Development of Advisor Profile

Spring 2018

Person(s) Responsible
QEP Director
Dean of Student Success Center
QEP Implementation Team
Advising Team
QEP Director
Advising Team
QEP Implementation Team
Advising Team
Director of Admissions and Enrollment
Development

Summer 2018

Director of Admissions and Enrollment
Development

Identified student population assigned to
advising team members

Timeline
Mid-spring 2018

Implementation of advising syllabus

Fall 2018

Advising Team

Implementation of student advising course

Fall 2018

Implementation of Advisor Profile

Fall 2018

Full Implementation of Master Advisor course
Collection of student educational goals
First identified student cohort population
begins advising with assigned advisor
Advising Team will begin to receive academic
alerts on advisees submitted via Faculty
Feedback

Fall 2018
Fall 2018

Advising Team
Advising Team
Faculty Advisors
Advising team
Faculty Advisors
Faculty (College Experience course)

Fall 2018

Advising Team

Fall 2018

Director of Retention Services

Advisor workshops and trainings continue

Fall 2018

Tracking of use of student services
Appointment of QEP Coordinator of Data
Assessment

Fall 2018

QEP Director
Dean of Student Success Center
QEP Director
Support Services Offices

Fall 2018

College Appointed Search Team

“Major Madness” event to promote
academic programs to identified student
population
Identified student population assigned to
advising team members (second cohort)

Spring 2019
Summer 2019

QEP Director
Division Deans and Faculty
Director of Admissions and Enrollment
Development

Walters State Community College

Action
Second identified student cohort population
begins advising with assigned advisor
Assessment of first cohort progress
Identified student population assigned to
advising team members (third cohort)
Intentional “temperature check” of all actions,
assessments, and overall plan to make
necessary adjustments
Third identified student cohort population
begins advising with assigned advisor
Assessment of first and second cohort
progress
Identified student population assigned to
advising team members (fourth cohort); Scale
up to include all General Studies students
regardless of Learning Support needs
Fourth identified student cohort population
begins advising with assigned advisor
Assessment of first, second, and third cohort
progress
Identified student population assigned to
advising team members (fifth cohort);
Continued scale up to include all General
Studies students regardless of Learning
Support needs
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Timeline
Fall 2019
Fall 2019
Summer 2020

Person(s) Responsible
Advising Team
Assessment Team
Director of Admissions and Enrollment
Development

Fall 2020

QEP Director
Dean of Student Success Center
Assessment Team

Fall 2020

Advising Team

Fall 2020

Assessment Team

Summer 2021

Director of Admissions and Enrollment
Development

Fall 2021

Advising Team

Fall 2021

Assessment Team

Summer 2022

Director of Admissions and Enrollment
Development

Fifth identified student cohort population
begins advising with assigned advisor

Fall 2022

Advising Team

Assessment of all cohort progress continues

Fall 2022

Assessment Team

The first cohort of students will begin fall 2018 and will include first-time, full-time freshman General
Studies majors who are required to enroll in Learning Support courses. Historically, this population persists at a
lower rate than their peers. In fall 2019 and 2020, the advising team will add a second and third cohort,
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respectively, consisting of the same population. Relative to scale up, the team will add all General Studies
students to the cohort regardless of Learning Support needs in fall 2021 and fall 2022. Assessment of each
cohort will begin the following fall of their initial matriculation.
Once collection of data assessment begins, the QEP Director and Implementation Team will begin to
assess the plan for needed adjustments; however, the college will have a very intentional review of collected
assessment data and the overall plan in summer 2020 (year 3). This review will have focus groups consisting of
faculty and students and stakeholder surveys to assess the effectiveness of the plan at the half-way point
allowing for adjustments, if needed. Further, the team will assess the progress of all identified cohorts to make
data informed decisions.
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Organizational Structure
Quality Enhancement Plan (QEP) Organizational Structure
The QEP director, with the assistance of the dean of the Student Success Center, Walters State Advising
Team, QEP Implementation and Leadership teams, will oversee the implementation and assessment of the QEP.
During the summer of 2017, the institution initiated the search to hire a QEP director to assume the position
beginning fall 2017.

QEP Director
The college has identified a position (Appendix L) to be responsible for the coordination and oversight of
QEP implementation. Reporting to the dean of the Student Success Center, the QEP director will devote 40% of
his time facilitating and managing the day-to-day operation, budget oversight and implementation of the QEP
Plan. In addition, the QEP director will work with all stakeholders to engage faculty, staff, and students
throughout the plan’s implementation. The director of the QEP will be responsible for the collection of
assessment data and will complete required reports to internal stakeholders within the institution and to
SACSCOC to ensure that all QEP activities and plan initiatives are being executed. The QEP director is an
identified faculty member who will receive release time for two courses in the fall and spring semesters,
equivalent pay of two courses for summer, and additional compensation. The vice president for Planning,
Research, and Assessment will serve in an advisory role to this position.

Walters State’s Advising Team
A key focus of the QEP plan is the expansion of a centralized advising center to create an advising
community that can share resources and provide stability for students. The center will begin engaging students
fall 2018. The aforementioned identified General Studies population will be assigned to a full-time professional
advisor or a full-time faculty advisor. The Student Success Center will continue to provide its current services
and assume the responsibilities for the centralized advising center as outlined in the plan. The dean will
supervise one current full-time advisor, a clerical staff member, a newly hired director and coordinator with
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advising responsibilities, and serve as the administrative lead to support multiple current Walters State full-time
faculty members who will be selected to provide advising sessions in the centralized center beginning in the
implementation term. Selected full-time faculty will schedule office hours in the center to provide advising for
this student population. Since the QEP will focus on undecided majors and each division has different needs for
advisors, advisors will possibly be serving students outside of their discipline and will need to be cross-trained in
various disciplines. The faculty member will indicate to the division dean his or her interest in providing advising
in the advising center and will be selected at the discretion of the division dean. Division deans will be active in
the selection of those selected to participate in master advising training and work. Special training will be
delivered to the plan advisors and faculty will be able to serve their office hours in the advising center.

Dean of the Student Success Center
The Student Success Center is the current administrative unit that provides pre-advising and advising,
oversees transfer planning and articulation development, registration assistance, and is responsible for faculty
advisor training. The position of dean of Student Success Center is the administrator of this office and reports to
the vice-president for Academic Affairs and the vice president for Student Affairs. The dean will assume a lead
role in the QEP by providing administrative oversight of the centralized advising center and center staff. The
dean will also design, develop, implement and deliver advisor training for faculty/advisor professional
development. The QEP will require center staff time and involvement as advisors in this office will serve as
assigned advisors for incoming full-time, first-time freshman General Studies students who are required to take
Learning Support courses. These advisors will also serve as the “instructor” of the eLEARN advising course.
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Coordinator of Academic Advising- Student Success Center
Assigning students to the Student Success Center will require additional staff to the currently existing
office. As such, the college will hire a coordinator of academic advising (Appendix M) that will be an addition to
the area. This new position will serve as a full-time advisor and will assist in shouldering the load of General
Studies advisees.

QEP Unit Organizational Chart

President

Vice President for
Planning,
Research and
Assessment

Vice President for
Student Affairs

Vice President for
Academic Affairs

Dean of Student
Success Center

Advising
Coordinator

Advising
Team

QEP Director and
Chair of
Implementation
Committee

Implementation
Committee

QEP Assessment
and Data Analyst
Part-time
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Resources
Development of Budget
During Walters State’s annual budget process early in the spring of 2015, in an effort to begin its support
of the QEP, the college established a minimal first year budget with its primary focus being professional
development. As the institution selected its Development Team chair and primary team members, it used this
professional development budget to send staff to the SACSCOC Summer Institute. It was there that these
individuals learned of the importance of institutional commitment, and began to use this knowledge to develop
the full anticipated budget for the QEP as shown below. This budget was presented to the college’s president
and budget committee for approval, with the understanding it was a proposed budget and would need to evolve
in more detail over the life of the QEP. The main purpose was for the institution to show full support financially
to the QEP. In addition to the direct costs included in the chart below, Walters State will provide in-kind support
in the form of office space, equipment, and furnishings in the Student Success Center and support through the
office of Planning, Research and Assessment that is in close proximity to the QEP director’s office.
7/1/15 6/30/16

7/1/16 6/30/17

7/1/17 6/30/18

7/1/18 6/30/19

7/1/19 6/30/20

7/1/20 6/30/21

7/1/21 6/30/22

Planning
Year
$0
$10,000

Development
Year
$12,500
$10,000

Implementation
Year
$77,838
$14,250

Year 2

Year 3

Year 4

Year 5

TOTALS

$106,438
$14,250

$106,438
$14,250

$106,438
$14,250

$106,438
$14,250

$516,090
$91,250

$1,500

$1,100

$3,000

$500

$500

$500

$500

$7,600

$0

$15,000

$20,000

$19,000

$16,500

$16,500

$16,500

$103,500

$0
$11,500

$0
$38,600

$500
$115,588

$250
$140,438

$5,250
$142,938

$250
$137,938

$250
$137,938

$6,500
$724,940

Category

Personnel
Professional
Development
Marketing and
Promotions
Software and
Technology
Miscellaneous

As the QEP began to take shape, members of the Development Team recognized that the budget would
be best divided into five categories. These five categories are personnel, professional development, marketing
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and promotions, software and technology, and miscellaneous. While minimal, the miscellaneous budget was
established to capture the cost of office supplies and other related expenses that may occur.
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Personnel
Included in the personnel portion of the budget is the position of a QEP director, which was recognized as
being important moving forward as the responsibility of the QEP transitions to the Implementation Team and
beyond. The director will be responsible for overseeing all the assessments and submitting the 5-year report.
The positions of both the QEP director and the coordinator of academic advising have been hired prior to the
submission of the final QEP document. Both should begin their respective roles September 1, 2017. Additional
support is scheduled to be secured in year two of the implementation. This additional support will include an
additional part-time coordinator for data assessment, along with provisions for additional faculty/staff stipends
to assist with the assessments, data collection, and data analysis through the remaining life of the plan. The
personnel section of the budget recognizes all salary, benefits, summer pay, and backfill requirements.
7/1/15 6/30/16

7/1/16 6/30/17

7/1/17 6/30/18

7/1/18 6/30/19

7/1/19 –
6/30/20

7/1/20 6/30/21

7/1/21 6/30/22

Planning
Year
$0

Development
Year
$12,500

Implementation
Year
$1,400

Year 2

Year 3

Year 4

Year 5

TOTALS

$0

$0

$0

$0

$13,900

$0

$0

$49,200

$49,200

$49,200

$49,200

$49,200

$246,000

$0

$0

$0

$20,000

$20,000

$20,000

$20,000

$80,000

$0

$0

$0

$10,000

$10,000

$10,000

$10,000

$40,000

$0

$0

$10,000

$10,000

$10,000

$10,000

$10,000

$50,000

$0

$0

$10,638

$10,638

$10,638

$10,638

$10,638

$53,190

$0

$0

$6,600

$6,600

$6,600

$6,600

$6,600

$33,000

$0

$12,500

$77,838

$106,438

$106,438

$106,438

$106,438

$516,090

Category

Development
Team Pay
Full Time
Professional
Advisor Salary
and Benefits (A)
Part Time
Assessment
Coordinator (B)
Faculty/Staff
Stipends (C)
QEP Director
Stipend
QEP Director
Summer Pay (D)
Adjunct Faculty
To Cover Director
Release Time (D)
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A: Salary = $40,000 + Benefits (23%)
B: PT position Salary = $20,000; to be hired in year 2
C: Compensation for additional faculty/staff stipends to assist director with assessments, data collection, analysis, and advising
course beginning year 2
D: Based on 1/32 of a $57,000 faculty salary for the equivalent of 6 credit hours worked and based on Director getting 6 hours
release time per semester and the adjunct rate of $1650 per 3 hours to cover course load

Walters State Community College

53

Professional Development
In the college’s commitment to the QEP there are provisions for professional development. The college
will continue to support staff members attending both the SACSCOC Annual Conference and the QEP Summer
Institute. Walters State recognizes the important role accreditation plays at the institution and encourages staff
members to grow and learn as they become part of the SACSCOC processes. In addition, with the QEP centered
around improved advising, provisions have been made for development opportunities in this area through
involvement with National Academic Advising Association (NACADA). The college always supports its staff
members having the opportunity to be exposed to best practices and new initiatives surrounding advising.

Category
SACSCOC Annual
Conference (A)
SACSCOC QEP
Summer Institute (A)
Advising
Development and
Training (B)
On Campus Advisor
Training

7/1/15 6/30/16

7/1/16 6/30/17

7/1/17 6/30/18

7/1/18 6/30/19

7/1/19 6/30/20

7/1/20 6/30/21

7/1/21 6/30/22

Planning
Year
$5,000

Development
Year
$5,000

Implementation
Year
$5,000

Year 2

Year 3

Year 4

Year 5

TOTALS

$5,000

$5,000

$5,000

$5,000

$35,000

$5,000

$5,000

$5,000

$5,000

$5,000

$5,000

$5,000

$35,000

$0

$0

$3,500

$3,500

$3,500

$3,500

$3,500

$17,500

$0

$0

$750

$750

$750

$750

$750

$3,750

$10,000

$10,000

$14,250

$14,250

$14,250

$14,250

$14,250

$91,250

A: Based on 2 Members of the QEP Team Attending Conference
B: Based on 1 Lead Advisor Attending NACADA Conference

Walters State Community College

54

Marketing and Promotions
The marketing and promotions budget was established to help bring awareness and participation to the
QEP and its development. Several contests were held to assist with topic selection and the establishment of the
official QEP slogan/logo. In addition, the college also recognized the need in moving forward to allocate
resources to campus awareness regarding the QEP. This budget will be used to hold kick off events in the fall
2017 to ensure maximum awareness and involvement of the QEP by students and staff.

Ca

Category
Campus Events and
Giveaways
Contest winners (A)

7/1/15 6/30/16

7/1/16 6/30/17

7/1/17 6/30/18

7/1/18 6/30/19

7/1/19 6/30/20

7/1/20 6/30/21

7/1/21 6/30/22

Planning
Year
$0

Development
Year
$0

Implementation
Year
$3,000

Year 2

Year 3

Year 4

Year 5

TOTALS

$500

$500

$500

$500

$5,000

$1,500
$1,500

$1,100
$1,100

$0
$3,000

$0
$500

$0
$500

$0
$500

$0
$500

$2,600
$7,600

A: Contests for surveys regarding topic selection and slogan/logo
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Software and Technology
In an effort to focus more on the major choices, career plans and college information discussed between
the student and the advisor, and not as much time on the actual scheduling of classes, the college purchased
College Scheduler software. This software quickly and efficiently locates open courses and desired schedules
students desire thus leaving open the opportunity for more proactive advising practices during student/advisor
meetings. Additional budget allocations have been made for basic technology of the new staff members. Also a
provision was made to accommodate any additional software needed to assist with the assessment and
statistical analysis portion of the QEP.

Category
College Scheduler (A)
Assessment Tools /
Statistical Analysis
Computer/Printer for
New Advisor Position
Computer/Printer for
QEP Director
Computer/Printer for
Coordinator of
Assessment

7/1/15 6/30/16

7/1/16 6/30/17

7/1/17 6/30/18

7/1/18 6/30/19

7/1/19 6/30/20

7/1/20 6/30/21

7/1/21 6/30/22

Planning
Year
$0
$0

Development
Year
$15,000
$0

Implementation
Year
$15,000
$0

Year 2

Year 3

Year 4

Year 5

TOTALS

$15,000
$1,500

$15,000
$1,500

$15,000
$1,500

$15,000
$1,500

$90,000
$6,000

$0

$0

$2,500

$0

$0

$0

$0

$2,500

$0

$0

$2,500

$0

$0

$0

$0

$2,500

$0

$0

$0

$2,500

$0

$0

$0

$2,500

$0

$15,000

$20,000

$19,000

$16,500

$16,500

$16,500

$103,500

A: Includes initial purchase and the annual reoccurring maintenance contract
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QEP Assessment
The goals of the QEP promote student academic success through interventions that improve the advising
process for both faculty and students. In order to measure the success of the project, multiple assessment
measures will be used. They include direct and indirect, formative and summative measures and involve
students, faculty and staff.
The QEP will be implemented over a five-year period, from 2018 to 2022. Student learning outcomes will
be assessed yearly at the end of each academic year. Interventions may be modified or replaced depending on
their effectiveness. Although the QEP activities will involve the college-at-large, the QEP assessment team will
later focus on General Studies majors. Initially, the cohort will consist of General Studies majors who are
required to enroll in Learning Support courses. In an effort to scale up the plan, the team will focus on all General
Studies students regardless of Learning Support needs beginning in 2021. The data analysis of the responses of
these students and their advisors to the interventions will determine the impact of the project.
Once collected, data will be housed in the QEP Director’s office located in the Student Success Center.
Data collection and analysis of the SLOs will be the responsibility of the Coordinator for Data Assessment and QEP
Director, with assistance from the QEP Assessment Implementation Committee and the Office of Planning,
Research and Assessment (ORPA). The QEP Director will monitor QEP goals and SLOs to ensure continued
alignment with the college mission.
QEP activities include the development and implementation of courses for both students and faculty.
The Student Advising Course will collect data measuring the SLOs, including advising assignments, personal
education plan and User Progress Indicators (UPIs). The master advisor training course includes training modules
and support course assessments of faculty participation rates, completion quizzes, and course satisfaction
surveys. The courses will be housed in eLEARN, the existing online course management system for the college.
Demographic data and early alert notifications for students are housed in Banner, the college’s student
information system.
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Incorporating Continuous Planning and Institutional Research
The QEP is aligned with the mission, vision, and strategic plan of Walters State Community College. The
QEP Development and Implementation Teams include members of the Office of Planning, Research and
Assessment. Data gleaned from the college-wide Community College Survey of Student Engagement (CCSSE)
survey will provide an indirect assessment measure of student engagement. CCSSE benchmarks used for the QEP
include indicators for Active and Collaborative Learning, Student-Faculty Interaction, and Support for Learners.
Changes in CCSSE survey questions from 2014 to 2017 mandated the use of the 2017 survey as the baseline.
The Survey of Entering New Student Engagement (SENSE) will be used as a compliment to the CCSSE survey and
assist in measuring changes in student perceptions over time.

Transforming the Advising Community: Professional Development for Advisors
Goal 1: To transform the advising community through new proactive training and processes that will foster
academic success.
SLO 1A: Students will demonstrate progress toward their educational goal through continued interactions
with trained advisors.
SLO 1B: Students will engage in quality advising sessions with their academic advisor.
The QEP will impact advising at the college through faculty training and professional development
activities. A master advisor course developed for the QEP will introduce full time faculty and advisors to advising
resources and standardize advising practices. Beginning in the spring of 2018 and every semester thereafter, the
faculty and advisors who participate on the QEP Advising Team will participate in online, modular training
activities. The advising team advisors will be able to assist in making improvements based on the feedback they
give on the Advisor Satisfaction Evaluation Scoring Rubric (Appendix N) to the master advisor course before it is
released college wide to all faculty and staff who advise in the fall of 2018. It is hoped that the master advisor
course will facilitate the creation of an institutional focus on advising as a means to increase student success.
As stated above, the Course will be housed in eLEARN and modules will be organized by the QEP Director,
QEP Implementation Team, and the Dean of the Student Success Center. Course content will be developed with
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input from the Faculty Development and Instructional Design Teams and campus advisors. The course will cover,
among other topics, advising basics and proactive advising techniques (designed to address at-risk students),
College Scheduler and Advisor Profile, early-alert technology (TutorTrac and Faculty Feedback), student services,
financial aid, library resources, and learning support.
The master advisor course will yield a variety of data. Evaluation measures include participation rates
and Advisor Training Assessments (Appendix O). Faculty satisfaction will be measured by the Advisor Satisfaction
Evaluation Scoring Rubric (Appendix N) which will be used to determine faculty perception of training
effectiveness and allow for faculty input. Adjustments to modules to increase training effectiveness will be made
according to faculty response. Course success will be based on the overall completion rates with mastery
determined by end-of-module quizzes. The benchmark will be set at a 90% participation rate with a 90%
completion rate for all advisors. Master advisors working with the pilot cohort will receive training using a more
extensive version of the course.
Student progress toward their educational goal will be measured by hour completion benchmarks.
Student retention at 12, 24, 36, and 60 hours will be calculated, with the goal of 50% of students in the cohort
meeting each incremental credit hour benchmark. Student interaction with trained advisors will be measured by
student responses to selected questions on the CCSSE survey which assess how often students talked with their
advisors. Study data will be compared to the 2017 baseline data.
Student satisfaction and engagement with advisors will be measured by the WSCC Advising Center
Student Survey (Appendix P). As quality is defined differently depending on personal experiences, each student
will have the opportunity to define the quality of their advising session through their choice of survey responses
on the survey. The advising interaction will be identified as a high-quality experience when the student “agrees”
or “agrees strongly” with the survey statements 1-7. The goal is to achieve a high-quality experience for at least
70% of students.
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Increasing Use of Campus Advising Resources
Goal 2: To help students connect and engage with campus resources
SLO 2A: Students will use appropriate campus and technological resources that will contribute to their
educational goals.
SLO 2B: Students will develop a continuous relationship with their academic advisor.
The use of campus resources by students in the General Studies cohorts will be tracked. Student use of
TutorTrac, Faculty Feedback, College Scheduler, and the Student Advising Course in eLEARN will be monitored to
document the impact of the Student Advising Course on the students’ use of appropriate campus and technology
resources and movement toward their educational goals.
TutorTrac software tracks student visits to campus advising locations. Advisors are able to document of
the reason for the visit, who referred the student to the service, and if the student was satisfied with services
received. TutorTrac is currently available in Student Support Services, Counseling and Testing, Student Tutoring
offices, and the Student Success Center.
Faculty Feedback provides instructors with a mechanism to contact students to address specific academic
needs. Although Faculty Feedback is currently exclusively used as an alert system, training on both TutorTrac and
Faculty Feedback will allow the advising community to utilize data in a feedback loop to develop strategies to
increase student use of campus resources.
College Scheduler is a course scheduling tool for both faculty and students. The program facilitates
effective class scheduling offering more time for advising by reducing the time it takes to choose classes. The
effectiveness of College Scheduler will be measured by the WSCC Advising Center Student Survey (Appendix P).
Collected data will include tutoring, response to alerts addressing course performance, contacts with
their advisor, and preparation for registration. Baseline data for the College Scheduler will be collected during
the spring semester of 2018. Baselines for the TutorTrac check in system and the Faculty Feedback early alert
system will be established in the fall of 2018. Success is defined as an increase of 1% usage each semester.
Student use of appropriate campus and technological resources will also be measured using the EDUC
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1030 College Experience course assignment (Appendix Q) and evaluated using the Student Evaluation Rubric
(Appendix R). Success on the assignment will be defined as 70% of students completing and 70% scoring
“excellent” or “good”.
The student’s development of a continuous relationship with their academic advisor will be tracked
inside the student advising course by students having at least two in-person contacts with their advisor each
semester. A 70% benchmark has been set. It is also expected that students will continue with the same advisor
throughout their time enrolled in college. Cohort students will also respond to an Advising Student Survey
(Appendix P) on a yearly basis to track this advisor/advisee relationship. The benchmark of 70% of responses to
questions 1-7 will be “Strongly Agree” or “Agree” has been set for this group of students.
Student responses to CCSSE questions measuring student-advisor relationships will also be evaluated. A
1%-per year increase from baseline is set as goal.
Advising services across all campuses will provide student access to advisors to help students to attain
their educational goals. In order to increase the availability of advisors, a cohort of full-time faculty will be crosstrained to advise various majors.

Assessment of Advising Syllabus: Student Advising Course Performance
Goal 3: To instill an individual sense of responsibly in students
SLO 3A: New students will be engaged in the advising process by completing a pre-advising assignment
SLO 3B: Returning students will be prepared for their academic advising session by completing a preadvising plan
The importance of preparation for advising sessions will be stressed beginning in college orientation.
New students will complete a Pre-Advising Assignment (Appendix K) prior to meeting with their advisors. From
then on, students will be expected to come prepared to each advising session with their Advising Syllabus
(Appendix J) which includes a tentative class schedule and questions for their advisor. A 70% benchmark has
been set for new student completion of the Pre-Advising Assignment and for returning students to come to
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advising sessions prepared with question. A tentative semester schedule is expected from at least 50% of
returning students.
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Goal 1: To transform the advising community through new proactive advising training and processes that will foster academic success
SLO 1A: Students will demonstrate progress toward their educational goal through continued interactions with trained advisors
QEP Plan Component Being Assessed: Advisee and advisor training and effectiveness and overall goals of plan
Assessment
Action
Group
Tool
Success Criteria
Timeline
Assessed
Advisor Training &
Professional
Development
(Advising Team)

Advisor Training &
Professional
Development
(Advising Team)

Advisor Training &
Professional
Development (College
Wide Faculty and
Advisors)

Advisors

Advisors

Advisors

Short Quizzes
(Appendix O)

Advisor Participation
Evaluation Rubric
(Appendix N)

Short Quizzes
(Appendix O)

Baseline established Spring
2018

Pre and Post Test for Each
Module
90% of faculty will participate
and achieve 90% or higher on
each Module Quiz
Baseline established Spring
2018
Increase baseline percentage
1% every year
Increase rubric scoring by 2%
every year
90% Faculty Participation Rate
Baseline established Fall 2018
Pre and Post Test for Each
Module
90% of faculty will participate
and achieve 90% or higher on
each Module Quiz

Beginning Spring
2018
Every Semester

Person(s)
Responsible
Dean of SSC
QEP Director
QEP Coordinator of Data
Assessment
Dean of SSC

Beginning Spring
2018

QEP Director

Every Semester

QEP Coordinator of Data
Assessment

Beginning Fall 2018

Dean of SSC

Yearly

QEP Director
QEP Coordinator of Data
Assessment
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Walters State Community College
Advisor Training &
Professional
Development (College
Wide Faculty and
Advisors)

Student progress
toward educational
goal (cohort)

WSCC Advising
Student Survey
(College Wide)
(Appendix R)
CCSSE
Indicators (collegewide)

Advisors

Advisor Participation

Baseline established Spring
2018

Evaluation Rubric
(Appendix N)

Increase baseline percentage
1% every year

Beginning Fall 2018

Dean of SSC

Yearly

QEP Director
QEP Coordinator of Data
Assessment

Increase rubric scoring by 2%
every year

Students

Students

Students

Benchmarks

Questions 1 - 7

90% Faculty Participation Rate
Established data from Spring
2017

Beginning Fall
2018

QEP Director

Number of students in cohort
progressing to 12, 24, 36, and
60 hour Benchmarks

Every semester

QEP Coordinator of Data
Assessment

50% successfully reach next
credit hour benchmark
Baseline Spring 2018
70% of responses will be
“Strongly Agree” or “Agree”

Yearly

Office of Planning, Research, and
Assessment

CCSSE 2014
(Questions: 13.1a,
13.2a, 13.3a)

2014 baseline data- 70.3%
responded “never” or only
“sometimes” talk with an
advisor

CCSSE 2017 (2014
Questions have been
changed and are now
tracked by these
questions: 12.1a,
12.2a, 12.3a)

Decrease this percentage by
2% each year CCSSE given

Advising Team

QEP Director
Every Two Years

QEP Coordinator of Data
Assessment
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SLO 1B: Students will engage in quality advising sessions with their academic advisor
QEP Plan Component Being Assessed: Advisee and advisor training and effectiveness and overall goals of plan
Assessment
Action
Group
Tool
Success Criteria
Timeline
Assessed
Advisor Training &
Professional
Development
(cohort)

Students

WSCC Advising
Student Survey
(Appendix P)

Baseline Spring 2018

Fall 2018

70% of responses are “Strongly
Agree” or “Agree” on questions
1-7

Yearly

Person(s)
Responsible

Dean of SSC
QEP Director
QEP Coordinator of Data
Assessment

Goal 2: To help students connect and engage with campus resources
SLO 2A: Students will use appropriate campus and technological resources that will contribute to their educational goals
QEP Plan Component Being Assessed: Awareness and use of campus resources and overall goals of plan
Assessment
Action
Group Assessed
Tool
Success Criteria
Timetable
TutorTrac- check-in
system
(Cohort)

Advisors/Students

College Scheduler

Advisors/Students

Usage

Baseline established Fall
2018
Increase baseline
percentage 1% every
semester

WSCC Advising Survey
(Appendix P – Question
7)

Baseline established
Spring 2018
Increase baseline
percentage 1% every
semester

Fall 2018
AY

Person(s)
Responsible
Student Services Offices
Director of Retention Services
QEP Director

AY

QEP Coordinator of Data
Assessment

Walters State Community College

Faculty Feedbackearly alert system
(Cohort)

Advisors/Students
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Usage

UPI* (see footnote)
Advising Course
(Cohort)

Advisors/Students

Course Survey

Evaluation of Student
Work- Evaluation Rubric
(Appendix R)

Student Services Offices

Baseline established fall
2018

Fall 2018

Increase baseline
percentage 1% every
semester

Every semester

QEP Director

Increase user participation
2% in every UPI category
every year
Baseline established
Spring 2019
70% will “Strongly Agree”
or “Agree” with the
questions found on the
student course syllabus.

Fall 2018

QEP Coordinator of Data
Assessment
Advising Course Instructor

Director of Retention Services

QEP Director
Cohorts 2018 –
2022 - AY

QEP Coordinator of Data
Assessment

70% of Students will score
“Excellent” or “Good”
(Appendix R)

College Experience
70% of Students in cohort
Course Assignment
will complete assignment
(Appendix Q)
(Appendix Q)
* Footnote: eLEARN User Progress indicators (UPI) – Include counts on visits with advisor and logins into the course, module sites and links, news
items, discussion activity, number of emails to faculty and/or staff

Walters State Community College
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SLO 2B: Students will develop a continuous relationships with their academic advisor
QEP Plan Component Being Assessed: Participation in advising course and overall goals of plan
Assessment
Action
Group Assessed
Tool
Success Criteria
WSCC Advising Student
Survey
(College Wide) (Appendix P)

Students

Meetings with Advisors

Students

Questions 1 - 7

Spring 2018
Baseline Data

Timeline
AY

Two in person contacts
with advisors each
semester
70% of students meet
with their advisor two
times every semester

Office of Planning, Research,
and Assessment
QEP Director

70% of responses will be
“Strongly Agree” or
“Agree”

Frequency of contact with
advisor which will be
tracked in advising course

Person(s)
Responsible

Every semester

Dean of SSC
QEP Director
QEP Coordinator of Data
Assessment

Walters State Community College
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Goal 3: To instill an individual sense of responsibility in students
SLO 3A: New students will be engaged in the advising process from inception by completing a pre-advising assignment
QEP Plan Component Being Assessed: Student responsibility and awareness
Assessment
Action
Group Assessed
Tool
Success Criteria
Pre-Advising Assignment

Students

Completion Rates
of Pre-Advising
Assignment
(Appendix K)

70% of students
complete the preadvising assignment

Timeline

Person(s)
Responsible

QEP Director

Fall 2018

Advising Team

Beginning of each
cohort

QEP Coordinator of Data
Assessment
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SLO 3B: Returning students will be prepared for their academic advising session by completing a pre-advising plan
QEP Plan Component Being Assessed: Use of advising syllabus and overall goals of the plan
Assessment
Action
Group Assessed
Tool
Success Criteria
Pre-Advising Assignment

Students

Number of students
who complete a
tentative class schedule
and prepared with
questions for advisor

50% of students
come to advising
session with a
tentative schedule

Advising Syllabus PreAdvising Assignment
(Appendix J)

70% of students
come to advising
session prepared
with questions

Tracked in Advising
Course

Person(s) Responsible
Timeline
Beginning Fall 2018

QEP Director

Every Semester

Advising Team
QEP Coordinator of Data
Assessment

Walters State Community College
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Conclusion
Having a shared vision of student success is essential for an institution and its students to thrive.
Whether success is viewed through a lens of credential obtainment, yearly retention rates, time to
degree, or improved student learning outcomes, institutions bear the responsibility of providing the
necessary tools to help students be successful. By focusing on the improvement of academic advising,
Walters State’s QEP will address an identified institutional need to help our students be successful in
and outside of the classroom. Through implementation and assessment, the institution will strive to
meet the proposed student learning outcomes and will seek continuous improvement to better the lives
of our students.
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Appendix A: WSCC Strategic Plan Summary

Walters State Community College 2015-2025 Strategic Plan Summary
Walters State’s (WSCC) Strategic Plan establishes a framework for operations across the institution. The plan is
based on the Tennessee Board of Regents’ (TBR) four key planning priorities – access, student success, quality,
and resourcefulness. It also takes into account the priorities defined in the Tennessee Higher Education
Commission’s (THEC) statewide master plan, Postsecondary Attainment in the Decade of Decision – The
Master Plan for Tennessee Post-secondary Education 2015-2025.
WSCC’s strategic plan assists the institution in fulfilling its mission, meeting the needs of stakeholders, and
meeting the aspirational goals established by the State of Tennessee. The plan consists of goals and indicators
for 10 years rather than five-year cycles represented in previous strategic plans. The horizon aligns with
Governor Haslam’s Drive to 55 initiative to raise the proportion of the state’s working-age population (ages
25-64) with a college credential to 55 percent by the year 2025. The indicators contained in the plan focus on
the completion agenda, while sustaining educational quality and eﬃcient use of resources.
WSCC Access Goals
A1.

Walters State will provide more opportunities for citizens of its region to access courses and programs
and complete a certificate, degree, or workforce development credential through the use of technology
and the development of campus sites.

A2.

Walters State will provide greater accessibility and a broader array of student services through the use
of technology.

A3.

Walters State will increase participation levels of historically underrepresented and underserved
populations through its Access and Diversity Plan.

A4.

Walters State will seek partnerships with private, public, and corporate entities to provide and expand
educational and workforce development opportunities, especially for non-traditional students and
underserved populations.

WSCC Student Success Goals
S1.

Walters State will enhance student persistence to the completion of the postsecondary credential or
degree.

S2.

Walters State will develop student support and communication strategies to foster student success.

S3.

Walters State will increase the number of students who complete a postsecondary credential, including
certificates and associate degrees.

WSCC Quality Goals
Q1.

Walters State will monitor and improve the effectiveness of its educational programs.

Q2.

Walters State will monitor and improve its effectiveness in the areas of administrative support services,
academic and student support services, and community and public service.

Q3.

Walters State will provide effective educational programs, activities, and services by continuously
enhancing quality through the use of data from monitoring multiple indicators.

Q4.

Walters State will develop and maintain effective partnerships in support of its institutional mission.

WSCC Resource and Efficiency Goals
R1.

Walters State will address efficient use of resources through multiple approaches such as prudent
management, development of other sources of support, and pursuit of entrepreneurial initiatives.

R2.

Walters State will achieve greater efficiency through developing and adopting best practices, pursuing
collaborations, and eliminating duplication and obstacles to competitiveness.

Appendix B: QEP Timeline

WALTERS STATE QEP DEVELOPMENT TIMELINE
JUNE, 2015
JULY, 2015
AUGUST, 2015
AUGUST, 2015 - ONGOING

SEPTEMBER, 2015 - ONGOING

STATUS

QEP Development Team was selected by the SACS Leadership team

COMPLETED

Co-Chairs and two Development team members attended SACS annual summer QEP institute in Orlando

COMPLETED

QEP Co-Chairs presented a QEP process introduction at bi-annual faculty meeting

COMPLETED

QEP Budget established with college leadership; will continue each budget cycle throughout development and
implementation

COMPLETED/ONGOING

Continuous QEP Team meetings; QEP Leads give constant updates to QEP Full SACSCOC Leadership Team

COMPLETED/ONGOING

SELECTION OF QEP TOPIC
SEPTEMBER, 2015
SEPTEMBER, 2015
SEPTEMBER, 2015
SEPTEMBER, 2015

OCTOBER, 2015

First QEP Development Team meeting, working groups are assigned to look at different data collection
opportunities for topic selection. Upcoming timeline is discussed. Survey questionnaire is developed. Prizes
approved for random selection from questionnaire submissions to promote participation.
Created a QEP Development Team email for communication consistency on all things QEP.
Shared network drive created for all develoment team to access working documents.
Distributed open questionnaire to faculty, staff, students, secondary school system partners, WIOA Staff
(Workforce Investment Opportunity Act), and program advisory boards, on what they believe is needed to
change and improve student learning at Walters State.
QEP Co-Chair speaks at college's Foundation meeting to inform the board and trustees of the QEP process and
relevance to accreditation reaffirmation. Also distributed initital questionnaire to trustees for possible topic
ideas.

COMPLETED
COMPLETED
COMPLETED

COMPLETED

COMPLETED
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OCTOBER, 2015
OCTOBER, 2015
OCTOBER, 2015
OCTOBER, 2015
OCTOBER, 2015
OCTOBER, 2015
OCTOBER, 2016
NOVEMBER, 2015

NOVEMBER, 2015

NOVEMBER, 2015
NOVEMBER, DECEMBER, 2015
DECEMBER, 2015

DECEMBER, 2015

DECEMBER, 2015

Second QEP Development Team meeting, reviewed QEP processes. Heard update reports from previously
assigned working groups. Reviewed/updated timeline. Established a marketing and communications working
group. Budget manager assigned. Assigned members to each of the QEP Guidelines (10 indicators) to ensure
they are addressed throughout the process.
Publicized QEP and the open questionnaire on college's social media sites
Held individual focus group discussion sessions with faculty and staff on the main campus.

COMPLETED
COMPLETED
COMPLETED

QEP Co-Chair sent email reminders sent to all external constituents receiving the open questionnaire.
Communication sent from Presidents Office to faculty and staff encouraging participation in QEP open
questionnaire for topic selection.
Communication sent from Vice President of Student Affairs to all students encouraging participation in QEP
open questionnaire for topic selection.
Preparations have begun to allow QEP Development Co-Chairs to attend an on site review at another
institution.

COMPLETED

Focus groups with students, faculty and staff at off campus sites meet to discuss possible topic ideas

COMPLETED

Third QEP team meeting, checked on progress of working groups to review CCSSEE results, SENSE Survey
results, Enrollment Services Surveys, Student Communication Survey, other student service areas surveys, and
any documentation from various meetings that help identify areas of need that are important to students. QEP
Team is also identifying and reviewing successful QEP topics from other colleges for initial brainstorming.
QEP web page established, includes all minutes, updates, and materials available for review
QEP Team works to narrow the topics to six areas, using all the previous data and surveys collected

COMPLETED
COMPLETED
COMPLETED

Select members of SACS Leadership and QEP Development Team attend SACS Annual Meeting in Houston

COMPLETED

Fourth QEP Development team meeting; meets and reports on all areas of potential topic resources. Each area
is discussed as to its relevance to student learning outcome opportunities. Team narrows potential topic
subject areas to 6 to be resent out to faculty, staff, students, and constituents for ranking.

COMPLETED

Member of QEP Development Team updates the college's executive council on the current status of topic
selection to this point. Permission obtained to speak at the colleges inaugural breakfast college wide event.

COMPLETED

COMPLETED
COMPLETED
COMPLETED
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JANUARY, 2016
JANUARY, 2016

JANUARY, 2016

JANUARY, 2016

MARCH, 2016
MARCH, 2016

APRIL, 2016
APRIL, 2016

MAY, 2016
MAY, 2016
MAY, 2016
Early JUNE, 2016
JUNE, 2016
JULY-AUGUST, 2016

QEP Leader updates adjunct faculty at their beginning of semester dinner/orientation
QEP Leader updates college on QEP status at inaugural week events making sure to reach all campus areas; lists
the six potential topics and their related definition; also makes aware of ranking survey to be distributed in the
upcoming days
Presidents message about QEP, along with the link to the survey for topic ranking featured in The Hub (college
publication that is sent to alumni, foundation trustees, and friends of Walters State. Reaches 24,000
stakeholders.
Surveys (survey monkey) sent to faculty, staff, students, High School stakeholders (counselors), County
Chamber Members, Foundation Trustees, and program advisory board members asking to rank the six
established topic areas in order of importance
QEP Development Team budget sub-group presents budget request/needs for the upcoming year to the
colleges budget council
QEP Development Team Meets and reviews ranking results from constituents and narrows topic down to one
subject area, advising.
QEP Team working group develops guidelines and evaluation rubric for collecting / grading proposals in this
topic area
QEP Team member gives status update to the Full SACSCOC Leadership team, including the college's executive
council

COMPLETED

COMPLETED

COMPLETED

COMPLETED

COMPLETED
COMPLETED

COMPLETED
COMPLETED

Call for proposals in the identified advising area emailed to all employees, students, Foundation Trustees,
County Chamber Members, program advisory board members, K-12 partners, (guidelines and rubric included)
Article submitted to local newspapers encouraging community members to submit proposal as well
QEP Lead updates college foundation at annual meeting
Select QEP Development Team members to attend the SACSCOC QEP Summer Institute

COMPLETED
COMPLETED
COMPLETED

QEP Team reviews proposals using established rubric and selects official QEP TOPIC with proposed area of
focus for implementation
Identify QEP Team members to begin working over the summer on the QEP Document
QEP Team continues literature review on selected topic

COMPLETED
COMPLETED
COMPLETED
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JULY-AUGUST, 2016

JULY-AUGUST, 2016

JUNE-JULY, 2016

After topic selection QEP Team reaffirms decision with another needs analysis using more current data from
any available studies/surveys

COMPLETED

QEP Selection Team conducts additional research on subtopics within the main QEP topic. Also have additional
communication within the QEP Team. Based on this research and discussions, topic is narrowed to manageable
concepts which can be implemented, have defined learning outcomes and measurements

COMPLETED

QEP Leader travels to all campus locations to hold focus groups with faculty Summer Institutes

COMPLETED

DEVELOPMENT OF TOPIC FOCUS, STUDENT LEARNING OUTCOMES & ASSESSMENT MEASURES WITHIN THE SELECTED TOPIC
Select QEP Team members attend QEP Summer Institute

COMPLETED

AUGUST, 2016

QEP Leader updates college on QEP status and announces topic selection at inaugural week events making sure
to reach all campus areas

COMPLETED

SEPTEMBER, 2016

QEP Team selects a marketing subgroup from within team to assist the current marketing lead person; research
done to establish marketing timeline, list promotions etc. for spreading the QEP word to allow for full
understanding and involvement

COMPLETED

QEP Team begins to establish and write student learning outcomes related to topic/focus; design and prepare
related assessments and measurements

COMPLETED

QEP Development Team member serves as an observer on a SACS onsite visiting team for added experience
and understanding of QEP development/implementation

COMPLETED

NOVEMBER, 2016

Purchased College Scheduler as the lead software component for supporting the QEP Topic

COMPLETED

DECEMBER, 2016

QEP DevelopmentTeam members attend SACS Annual Conference

COMPLETED

College President updates college on QEP status at inaugural week events making sure to reach all campus
areas; QEP Leader speaks with various constituents on campus to provide QEP updates

COMPLETED

JULY, 2016

SEPTEMBER - OCTOBER 2016

OCTOBER, 2016

JANUARY, 2017
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JANUARY, 2017
JANUARY, 2017
JANUARY, 2017

JANUARY - MAY, 2017
JANUARY - MAY, 2017

JANUARY, 2017 - OCTOBER, 2017
JANUARY, 2017 - OCTOBER, 2017
FEBRUARY, 2017
FEBRUARY, 2017
MARCH, 2017
MARCH, 2017 - APRIL, 2017

MAY, 2017
MID JUNE, 2017
MID JUNE, 2017
JULY, 2017
JULY, 2017
JULY, 2017
JULY, 2017

QEP Team members research campus space allocation possibilities to support topic
QEP Team members meet with campus leadership to discuss budget / institutional commitment
QEP Leader speaks with Faculty Council to provide more in depth information surrounding QEP Topic and
expectations for success
QEP Team member may attend additional conference for continued professional development on selected
topic (advising)
QEP Team continues to refine and write student learning outcomes related to topic/focus; design and prepare
related assessments and measurements
QEP Marketing Sub Group creates multiple marketing activities and promotions plan/timeline regarding QEP;
contest to select official name of QEP and associated logo
Perform all campus marketing activities and notifications
QEP Team members organize an open QEP forum for faculty and staff to ask questions and offer suggestions
relative to topic
Students and QEP Team led additional focus groups to determine critical areas relative to topic
Create action plan and implementation timeline-determine if implementing in phases
Finalize all components and begin writing/editing the QEP in its entirety
Continual QEP Team meetings to create/organize/prepare all areas of QEP final document
QEP Lead updates college foundation at annual meeting
SUBMIT FINAL DRAFT COPY TO THE COLLEGE SACSCOC LEADERSHIP TEAM AND DEVELOPMENT TEAM
Establish QEP Implementation Team; retain Development Team members as needed, add new members
relevant to implementation topic
On site visit from SACSCOC Lead Dr. Earvin
Select QEP Team members attend a summer institute for additional professional development and QEP
training
Consult with other institutions to continue to gather additional information/lessons learned
Hire QEP Director and related advising position

COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
COMPLETED
ONGOING

COMPLETED
COMPLETED
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MID AUGUST, 2017

COMPLETE / SUBMIT FINAL DRAFT OF QEP PROPOSAL TO CAMPUS REVIEW COMMITTEE

COMPLETED

LATE AUGUST, 2017

QEP Leader/President updates college on QEP status at inaugural week events making sure to reach all campus
areas

COMPLETED

Submit Final QEP Document to SACS Team (six weeks prior to on site visit, Oct 23-26)

COMPLETED

EARLY SEPTEMBER, 2017

TRANSITION TO IMPLEMENTATION
FALL, 2017
SEPTEMBER-OCTOBER, 2017
FALL 2017 - FALL 2022

Begin Early Stages of QEP Implementation
Site Visit- October 23-26, 2017
Full QEP implementation ongoing
QEP implemented in established phases
Continued training and development for affected staff and students

Appendix C: Initial Open Ended Survey Question for QEP Topic Selection
Walters State Community College is seeking ideas that will have a meaningful impact on our students' learning
experience and we need your input. This will assist the college in selecting a Quality Enhancement Plan for SACSCOC
reaffirmation for accreditation.

1) What are suggested ways to improve a student's overall educational experience and/or environment at
Walters State?

2) Which best describes your relationship to Walters State Community College? Please select all that
apply.
⃝
⃝
⃝
⃝
⃝
⃝
⃝
⃝
⃝
⃝

Student
Faculty
Professional Staff
Support Staff
Alumni
WSCC Program Advisory Board Member
High School Counselor/Staff Member
WSCC Foundation Member
WIOA Staff
Industry/Workforce Representative

3) If you would like to be included in the prize drawing for an iPad or gift card, please provide your
contact information below.
First Name:
Last Name:
Phone Number:
To complete the survey online, please visit https://www.surveymonkey.com/r/TBGGJ6F.

Appendix D: Broad General Areas from Initial Survey

Key words or phrases found in the responses, to be used for grouping topic opportunities.

1

2

3

4

5

6

Campus appearance
Physical changes
Classroom changes
Extended hours of areas
Campus additions/improvements
books/bookstore

Study groups
Mentoring
Collegiate atmosphere
Student interaction
Activities
Cohorts
Peer connections
Events

Changes in course delivery
Financial Aid
Adding to the instruction
Academic Standards
Additional Service Learning
Class availability/offerings
Class/testing structure
Program availability
student classroom engagement
hands on
study guides

Front end processes
Admissions improvments
Better understanding of the college
Cross Training staff
Dual Enrollment procedures
Registration

Advising
Improved processes for advising

Total: 102

Total: 111
Total: 11

Total: 190
Total: 1

Total: 24
Total: 8

Total: 47
Total: 4

7

8

Total: 29
Total: 4

9

10

11

12

Technolgy needs for success
student technology needs
faculty usage
elearn
labs, classrooms

College Exp Class
Understanding WS Technology
WS Systems (elearn, Starnet, etc)
college expectations
orientations
how to be a better student

Tutoring related

student/faculty relationships
faculty availability
atmosphere for learning
better service from faculty
faculty credentials
evaluation process

utilize continuous improvement

Total: 101
Total: 6

Total: 87
Total: 17

Total: 38
Total: 1

Total: 78
Total: 2

Total: 33

13

14

15

16

17

X

Non Traditional Student Support

Student readiness
Job preparedness
Real world experiences
Problem Solving
Critical Thinking Skills
Job Fairs
Career exploration/readiness

Retention follow up activities

Customer Service
Institutional Communications
Media resource usage
Providing Support Services

Student funding resources
Cost issues
Transportation barriers

No info

Total: 20
Total: 4

Total: 48
Total: 4

Total: 5
Total: 3

Total: 53
Total: 3

Total: 15

Total: 73
Total: 6

TOP 3 SURVEY RANKING:
#1
Topic 3
#2
Topic 2
#3
Topic 1
Note: Topics 7 and 8 have significant technology impact and could possibly be combined, which would place it as #2

TOP 3 FOCUS GROUP RANKING:
#1
Topic 8
#2
Topic 2
#3
Topic 5

Appendix E: QEP Research- Topics from other institutions

QUALITY ENHANCEMENT PLAN - INSTITUTION REVIEWS
2015-2016
College/QEP Topic
Southwest CC
EQEP:Enhanced Quality Education Practices Team - Focus on building strong foundation
for students at beginning of their academic career
Supplemental instructions, tutoring, structured learning community (block scheduled),
counseling (fall pilot 70 students; 4 faculty team)
QEP Website Link: http://www.southwest.tn.edu/qep/QEP.pdf

Columbia State CC
Writing to Learn Matters
Growth in the following skills utilizing "Writing to Learn" activities; organizing, analyzing
and reflecting
QEP Website Link: http://www.columbiastate.edu/QEP

Virginia Highlands
SOAR: Strengthening Orientation, Advising and Retention
People Soft early alert, block schedule of 15 credits including a college experience class,
Faculty Development
QEP Web Link no longer available

Lone Star Community College
BEST START: First year Experience with a focus on effectives practices for first-year
practices, student success workshop, and campus focus groups
Key Elements: Advising, Orientation, First year seminar (student success course), Early
Intervention, Measurable goals for first year students,
Faculty involvement in student success, First Year professional development, Campus
culture change

WSCC Survey
Rubric

Timeline

Student Learning Outcomes/QEP Outcomes

Assessment

2, 3, 9, 14

2014-2019

1.1 Participate in Learning Communities

CCSSE

1.2 Assume Responsibility for Learning
1.3 Use College Resources Effectively
1.4 Use Appropriate Study Habits
1.5 Persist to Course Completion
2.1 Communicate Effectively
2.2 Practice Problem Solving Skills

CCSSE
CCSSE
CCSSE
Smarter Measure assessment tool
ENGL of term grades in ENGL 1010 (holistic scoring)
ENGL 1010 writing assignment/CCSSEE

2.3 Make Informed Decisions
2.4 Identify Learning Styles

ENGL 1010 writing assignment career goals/experience with KUDOR testing, etc.
Smarter Measure assessment tool
OTHER: gauge EQUEPT, IPEDS, BANNER data mining 12/24 hr. completion

1. Improve summarizing skills

Embedded activities in HIST 2010 - Pre-post test assessment (controlled group)
Embedded activities in MATH 1530 with a single rubric/pre-post test (controlled
group)
Embedded activities in HIST 2010 - Pre-post test assessment (controlled group)

3, 14

2013-2018

2. Improve organizing skills
3. Improve reflecting skills
4. Improve analyzing skills
Professional development for faculty

2, 3, 8, 11, 15

2007-2012

6, 8, 14, 15

QEP Website Link: http://www.lonestar.edu/departments/academicaffairsstusuccess/QEPSACS-LoneStar_Best_Start.pdf
Horry Georgetown, SC
GPS: Guided Plan for Success

1. SDV 101 Student Orientation Course
2. Advising (communication, critical thinking, information, literacy, personal
development)
3. Faculty Learning
4. COMPASS Placement scores

Pre-post test, assignments and performance on cognitive test,

1. Part I., Career Exploration: 100% of students will participate in career exploration and
enrollment planning (confirm program/plan) in iStar
1. Part II, Degree Planning

Career Exploration Project, career pre-test, research careers and majors, use of
library for career exploration
Degree Planning Assignment, Degree Planning Activity in 1300 class, academic
planning meeting with a counselor or advisor outside of class

1. Part III., Confirm Major

Confirm Major in iStar, "how to Confirm Major" in iStar PowerPoint

1. Part IV., Post Classes in My Planner

Post courses in My Planner, See university degree planner to post and post courses
in My Planner Power Point

Academic plans, utilization of support services, application of academic plan
QEP Website Link: http://www.hgtc.edu/about_hgtc/QEP_information.html

1. Identify and define their personal academic goals
2. Seek and utilize appropriate support services to address self-identified academic and
skill challenges
3. Demonstrate success in achieving their academic goals

Wake Technical CC

Student Learning Outcomes:

EPIC: e-Learning Preparedness Initiative (online students)
Tools to increase student success in e-Learning and faculty preparedness
QEP Website Link:
http://www.waketech.edu/sites/default/files/ieandresearch/QEPProposalEPIC-FINAL_0.pdf

6, 14

3, 7, 11

2014-2019

Embedded activities in MATH 1530 with a single rubric/pre-post test. (controlled

1. Identify online learning barriers and strategies to over come them
2. Demonstrate online learning skills and use them in online course

3. Navigate online course to complete tasks
EPIC Faculty Outcomes:
Organize online courses according to the LMS Course Menu Template
Design and deliver online course according Wake Tech's course quality standards
Performance Outcomes:
Student persistence in online courses improves
Student success in online courses increase

1

Advisee portfolio of assignments and exercises evaluated by a rubric
Pre-post test completing advisor training
Used to assess student understanding of importance of placement

Formative survey after completion of Online Student Orientation (ELI) - Assessing a
set percentage who complete activity)
Formative survey after completion of Online Student Orientation (ELI) - Assessing a
set percentage who complete activity)
Formative survey after completion of Online Student Orientation (ELI) - Assessing a
set percentage who complete activity)

Completion rates (decrease in course repeater rates)
Completion rates (decrease in course repeater rates)
QEP Review Focus Group
December 2015

Appendix E: QEP Research- Topics from other institutions

QUALITY ENHANCEMENT PLAN - INSTITUTION REVIEWS
2015-2016
College/QEP Topic

WSCC Survey
Rubric

Timeline

Elizabethtown Community and Technical College (KY)

PASS: Personalized Advising for Student Success (included Financial Aid Advising)

Student Learning Outcomes/QEP Outcomes

Assessment

Academic Advising Student Learning Outcome:

6,8, 11

2008-2014

1. Understand the relevance of academic planning throughout their education

strengthen the environment supporting students learning through three initiatives: Student
success through new student orientation;

2. Prepare a preliminary class schedule in consultation with advisors as necessary.

improving student advisor training through professional development, and improving
student success to personalize advising through established advising centers.

3. Register for classes at the earliest designated advance registration period on
PeopleSoft

4. Value and appreciate the relevance of academic planning through their education
QEP Website Link:
http://apps.elizabethtown.kctcs.edu/sacs/QEPlan/docs/QEP_FINAL_091208.pdf

PeopleSoft report on students advance registering, student properly placed,
advising center report on usage, advisor reports, student self report, number of full
mailboxes, semester surveys
PeopleSoft report on students advance registering, student properly placed,
advising center report on usage, advisor reports, student self report, number of full
mailboxes, semester surveys
PeopleSoft report on students advance registering, student properly placed,
advising center report on usage, advisor reports, student self report, number of full
mailboxes, semester surveys
PeopleSoft report on students advance registering, student properly placed,
advising center report on usage, advisor reports, student self report, number of full
mailboxes, semester surveys

Advisor Training
1. Maintain and expand student knowledge and skills base related academic advising
2. Communicate with advisees with effective and appropriate interpersonal skill
3. Guide students in curriculum planning
4. Communicate the value of the higher education experience
Orientation

1. Students will understand and use steps in advising process

Advisor Certification Report (Annual Report), Number of professional development
activities attended
Satisfaction level obtained from semester student surveys, Advisor annual PD
training report
referral notices (semester report)
student advisor surveys, student admission/registration survey, actual time signed
in advising center

Number of maps distributed to students, students will develop proactive schedule,
self-report from survey, number of handouts distributed to students.
changes in club and organization membership, student survey, students will sign in
their PeopleSoft account, number of late submission,

Advising Center
1. The advising center will provide a setting where all advising resources are available for Self report through semester survey, CCSSEE, transfer rates, graduate follow-up
student advising and advisor training on a year round basis
survey, advising center survey, retention rates
Cleveland State CC
FYE: Connect to Complete - First Year Experience
supports 1st year students through improved orientations, new student advising and
registrations
supports retention through revised mandatory academic advising, academic advising
syllabus, and increasing faculty participation in Early Alert (EA) program. QEP Website
Link: http://www.clevelandstatecc.edu/qep/

5, 6, 8, 15

Pellissippi State CC
"Strong to the Core"
3, 11
Improvement in student learning outcomes in targeted courses through increasing student
engagement in core curriculum areas
QEP Website Link: http://www.pstcc.edu/qep/

2012-2017

2010-2016

1. Create and maintain an academic plan

Direct Assessments
FYS Scoring Rubrics

2. Identify institutional resources

Degree Works Audits

3. Ability to analyze, evaluate and apply information

NSOO embedded questions
Indirect Assessments
Surveys-CCSSE, SENSE, FC and NSAR
Student success in select gateway courses
Faculty participation in Early Alert, retention rates, graduation rates

1a. Analyze and evaluate written communication

SENSE

1b. Write clearly stated thesis statement
1c. Write clearly stated well organized analysis
1d. Quote/paraphrase effectively
2a. Analyze and evaluate oral communication
2b. Plan and deliver speeches
2c. Maintain eye contact during speeches
2d. Plan, research and present effective persuasive speech
3a. Write a polynomial function
3b. Solve equations analytically

CCSSE
CBASE
Common Course Rubrics
Exam questions and common final exams
Student surveys
Focus groups
MAPP Test
TBR General Education Assessment
Formative Assessment
Summative Assessment

Motlow State CC
Still in process but have narrowed to a QEP topic related to Reading, Writing or Literacy.
QEP Website Link: http://www.mscc.edu/QEP/QEP_RECAP.pdf

3, 4

2013

2

QEP Review Focus Group
December 2015
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QUALITY ENHANCEMENT PLAN - INSTITUTION REVIEWS
2015-2016
College/QEP Topic
Roane State CC
SAILS project - Students Achieving Improved Learning Strategies
Helping students learn best ways to study
QEP Website Link: http://roanestate.edu/qep/

WSCC Survey
Rubric

Timeline

Student Learning Outcomes/QEP Outcomes

2, 3, 8, 9, 11

2007-2012

1. Students will read to understand
2. Students will listen actively
3. Students will organize for effectiveness
4. Students will achieve competency in applying selected learning outcomes
5. Students will demonstrate academic success in key gateway courses
6. Students will use academic support services

3, 8, 14

2012-2017

1. Communicate effectively using listening, speaking, reading, and writing skills
2. Solve problems using critical and creative thinking and scientific reasoning

Assessment
Direct Assessments
Evaluation of student work using common rubrics
Evaluation of student work products using learning strategy rubrics
Summative course embedded assessments
course completion rates
LASSI Pre/Post
COLS 1010 GPA analysis
Student workshop attendance tracking
Tutoring outcomes tracking
Indirect Assessments
CCSSE
Student Course Completion Survey
IDEA Student Rating of Instruction
Faculty Survey
Student Workshop Evaluation Survey
Library Services Student Survey

Miami Dade College
Do the Write Thing
Designed to enhance students workforce readiness through the skill of writing.
Will have academic and professional development units to support writing, will enhance
student writing and will intergrate meaningful writing into discipline courses.
QEP Website Link: http://mdc.edu/qep/documents/MDC%20QEP%20Final.pdf

Troy University
Creating a Culture of Reading
Equipping students to have critical reading skills necessary for college success and
reading in an active engaged way that promotes successful learning
QEP Website Link: http://sacs.troy.edu/qep/TROY-Quality-Enhancement-Plan-Revised2009.pdf

2, 3, 11, 14

2009-2014

QEP writing intensive courses will have course writing essay with common writing
rubric
ePortfolio Assessment

3. Formulate strategies to locate, evaluate and apply information

Degree Completion Essay
Graduate Survey
Focus groups
Surveys of Student Support Services
Employer Satisfaction Survey

Student reading will result in:

NSSE

1. Reading for enjoyment

Student surveys given in an identified reading class

2. Broader viewpoints and enhanced perspectives
3. Greater engagement
4. Greater discernment and critical judgement
5. Enhanced writing skills
6. Greater understanding of connections between reading materials

Survey of new as well as graduating students
Senior student survey to address perceived changes in student perspective
Participation in book discussion groups
Faculty assessment of writing assignments
Summative feedback from faculty

3

QEP Review Focus Group
December 2015

Appendix F: Survey Results from Six Categories

QEP RESPONSE ANALYSIS - AVERAGE TOPIC RANK 1-6 (WITH 1 BEING MOST IMPORTANT)

All responses
Advising

1

2

3

4

5

TOTAL
RESPONSES / Average
TOTAL
Rank of
MULTIPLIER Topic

6

multiplier

465
465

143
286

103
309

75
300

64
320

75
450

925
2130

2.30

multiplier

106
106

192
384

217
651

211
844

146
730

83
498

955
3213

3.36

multiplier

112
112

198
396

217
651

170
680

149
745

114
684

960
3268

3.40

multiplier

105
105

207
414

196
588

206
824

150
750

100
600

964
3281

3.40

Understanding Technology in Teaching
multiplier

108
108

132
264

153
459

168
672

248
1240

282
1692

1091
4435

4.07

Student Engagement & Campus Attachment
multiplier

88
88

91
182

112
336

172
688

220
1100

324
1944

1007
4338

4.31

Student Digital Literacy

Customer Service

Orientation and College Literacy

Appendix G: QEP Proposal Evaluation Rubric

QEP PROPOSAL EVALUATION RUBRIC
Indicator

Unacceptable (0)

Student Learning
Outcomes

No relationship between the
proposal and academic
advising
No relevant research,
examples, or institutional
data provided to support
the proposal
Proposal does not include
any student outcomes

Measurable
Assessments

No outcome assessment
procedures provided

Implementation and
Feasibility

Resources needed are not
present or inadequately
addressed; strategies for
implementation are not
present

Additional Information
Provided

No additional proposal
information provided

Alignment with
Strategic Plan
(Mission, Vision,
Strategic Goals)

Proposal does not align with
WSCC’s strategic plan

Institutional/Student
Needs
Relevant Research,
Examples, and/or Data

Weak (1)

Acceptable (3)

Weak or unclear relationship
between the proposal and
academic advising
Weak or unclear research,
examples, or data provided
or is not in direct relationship
to the proposal
Proposal includes vague or
inappropriately constructed
student outcomes
Some outcome assessment
measures provided, but not
directly related to outcomes

Direct and clear relationship
between the proposal and
academic advising
Some research, examples,
and/or institutional data
provided in the proposal

Not all areas of resources
needed are addressed, is
insufficient, or excessive to
the topic; strategy for
implementation is present
but unclear
Additional information is
provided but relevance to the
proposal is weak or unclear

Resource areas are addressed
and can probably be adapted
to the topic; strategies for
implementation is present and
viability can be determined,
but more detail is needed
Additional information
provides a direct and clear
relevance to proposal

Proposal aligns with, but
does not enhance WSCC’s
strategic plan

Proposal aligns with and
somewhat enhances WSCC’s
strategic plan

Proposal provides
appropriately constructed
student outcomes
Assessment measures are
provided and related to
outcomes

Exceptional (5)

Direct and strong relationship
between the proposal and
academic advising
Strong and relevant research,
examples, and institutional data
provided and strongly supports
the proposal
Proposal clearly describes
appropriately constructed
student outcomes
Assessment measures are related
to outcomes and include direct
measures that are clearly
described and feasible
All resource areas are addressed
and are topic appropriate;
implementation plan is clear
enough to direct development
Additional information provides a
direct and strong relationship to
the proposal and helps support
the plan
Proposal clearly aligns with and
enhances WSCC’s strategic plan

Appendix H: QEP Theme and Logo Evaluation Rubric

QEP THEME & LOGO RUBRIC
Indicator

Poor (0)

Fair (1)

Good (3)

Excellent (5)

The submission is lacking a
message and does a poor
job in depicting information
related to the topic.

The submission is acceptable
in relaying a message but
does lack clarity.

The submission is great at
relaying a clear and concise
message.

The submission is exceptional in
relaying a clear and concise
message.

The submission has a poor
use of creativity and has no
originality.

The submission is acceptably
creative but may lack some
uniqueness.

The submission is creative in
getting the message across
and very original in design.

Visual Impact

The submission has no
visual impact in relation to
the QEP.

The submission has an
acceptable visual impact in
relation to the QEP.

The submission has a great
visual impact in relation to the
QEP.

The submission is exceptionally
creative in getting the message
across and very original in
design.
The submission has an
exceptional visual impact in
relation to the QEP.

Attractiveness

The submission is
distractingly messy and very
poorly designed.

The submission is acceptably
attractive though it may be a
bit messy.

The submission is attractive in
terms of design, layout, and
neatness.

The submission is exceptionally
attractive in terms of design,
layout, and neatness.

The submission does not
convey the vision statement
or represent the QEP.

The submission acceptably
conveys the vision statement
and is representative of the
QEP.

The submission does a great
job at conveying the mission
statement and is
representative of the QEP.

The submission exceptionally
conveys the vision statement and
is representative of the QEP.

Relevance to QEP
Vision

Creativity

Overall Impression

Vision Statement:
Walters State Community College’s Quality Enhancement Plan aims to improve the academic advising process to promote student success
through the following ways: creating professional development trainings that transform the advising community, helping students become
connected and engaged with campus resources, and instilling students with a sense of individual responsibility that will foster academic success.

Appendix I: QEP Quick Facts- Faculty and Staff

QEP Quick Facts: Students

Appendix J: WSCC Advising Syllabus
Walters State Community College
Advising Syllabus
Advising Mission Statement
Academic advising is an important part of Walters State Community College's commitment to helping students attain educational goals. Academic
advising serves an important role in creating an environment that is supportive of student learning and personal development. Advisors provide
information regarding degree programs, courses, resources, college policies/procedures, and, as requested, career information. Responsibilities for
advising are shared among student support personnel and faculty in academic departments.
Although academic advisors may assist students with decisions throughout their academic career, students are responsible for making decisions
regarding personal and educational goals. Students are ultimately responsible for satisfying all graduation requirements, so it is vital that they take
an active role in their academic planning. Faculty advisors are willing and able to facilitate that planning, but completing the necessary steps is up
to students.

Advising Information
Your Advisor’s Name:
Your Advisor’s Email:
Your Advisor’s Phone:
Your Advisor’s Office:
Your Program of Study:

Student Learning Outcomes





Student will know the name, location, and contact information of his/her assigned program advisor.
Student will be able to accurately interpret certificate and/ or degree requirements in order to make appropriate course selections.
Student will develop personal education plan for achieving his/her educational goals taking into consideration his/her circumstances,
needs and abilities.
Student will be aware of the appropriate college resources available to ensure academic success.

Advising Expectations
Expectations for Students
Know your academic advisor
Participate in regular meetings with your advisor to
plan academic coursework and/or make necessary
adjustments to your personal educational plan

Expectations for Advisors
Foster communication with assigned student advisees
Be accessible to students by phone, email, and/or appointment

Become knowledgeable about college programs,
policies, and procedures
Clarify personal values and goals

Communicate college’s curriculum requirements, policies and
procedures with advisees
Assist students in the development of a personal educational
plan with a focus on realistic educational and career goals
Assist students with advising consistent with their abilities and
interests
Refer students to appropriate college resources as needed

Be proactive in the advising process be being prepared
for the advising appointment
Utilize college resources as necessary to help attain
education goals
Be aware of deadlines: financial aid cutoff dates,
application for graduation deadlines, transfer
requirements and scholarship opportunities
Accept responsibility for your decisions and actions
Make progress towards program completion

Foster communication about important college deadlines with
advisees
Listen and clarify questions and concerns advisees may have
about academic decisions
Assess and document student progress

Appendix J: WSCC Advising Syllabus
Advising Resources:
Degree Evaluation ran from Star-Net. View video regarding how to run degree evaluation
http://ws.edu/yourws/current/#
College Catalog (http:// http://catalog.ws.edu/)
Print off a copy of your Program of Study (http:/ http://catalog.ws.edu/content.php?catoid=11&navoid=444 /)
Printed Timetable of Classes http://ws.edu/_media/pdf/admissions/timetable/2016-fall-v2.pdf
Pre-Advising Assignment: (Students should complete the following before seeing their advisor to schedule classes.)
______Complete relevant items on advising checklist (listed below)
______Determine outside commitments and how these will affect class schedule
______Prepare a list of potential courses to take
______Bring a list of questions to discuss with advisor

Advising Checklist and Student Education Plan (SEP)
Prior to my advising appointment each semester I will make sure the following items are completed…
______My WSCC Senators mail and Star-Net accounts are activated and I have updated/changed my passwords if needed.
______I have reviewed my address, phone number and major in Star-Net and the information is correct.
______I understand how to log into Star-Net to look up and register for my courses.
______I reviewed my financial aid information in Star-Net and have turned in any necessary forms.
______I have checked Star-Net to make sure all necessary test scores/transcripts have been submitted to the Admissions office.
______I know how to tell through Star-Net and/or the printed timetable if a class is offered in Morristown, at another campus
Such as Sevierville, Greeneville or Claiborne County or offered online.
______I will outline my ongoing commitments (work, family, and other responsibilities) that may impact my course schedule and
study plan before I report to an advising session.
______I have prepared a tentative class schedule for the upcoming semester.
______I know when the deadline is to pay tuition for the upcoming semester.
During the semester….
______I will check my Senators mail account once or more each week for information about student events and important
and important reminders.
______I will make a plan to attend at least one student event, club meeting or extracurricular activity each semester.
______I will make an appointment prior to the beginning of registration to meet with my advisor and review my academic plan.
______If I am planning to transfer, I will make contact with the intended college or university by going to the Student Success Center
to find out when they will be recruiting on campus. If I am unable to meet with a rep from that college I will review transfer
info online.
(TERM/YEAR)

(TERM/YEAR)

(TERM/YEAR)

(TERM/YEAR)

Acknowledgement Statement:
I have read the advising syllabus and understand my responsibilities and expectations as outlined in the syllabus. I understand the WSCC advisors
provide guidance to students for WSCC degree requirements. Although WSCC academic advisors can assist me with transfer planning, I understand
that the 4 year colleges and universities can change program requirements at any time. I understand that if I plan to transfer it is best for me to
meet with an advisor from the school where I intend to transfer for the most current program and school requirements.
Student Signature: ______________________________________________________

Date: _____________________________

Advisor Signature: ______________________________________________________

Date: _____________________________

Appendix K: Pre-Advising Assignment- New Students

Walters State Community College
New Student Orientation Assignment

Welcome to Walters State Community College! We are looking forward to having you on
campus at New Student Orientation. To make the most out of your advising session, please
complete the below assignment and make sure to bring it with you when you meet with your
academic advisor. We look forward to seeing you on campus soon!

1) What are three majors in which you have an interest?

2) What does the term “credit hour” mean?

3) What does the term “pre-requisite” mean?

4) What does the term “syllabus” mean?

5) What is your educational goal at Walters State?

6) Name two things you will do to help you be a successful student.

Appendix L: QEP Director Job Description
JOB DESCRIPTION: DIRECTOR OF THE QEP
(Supplement to Current Full-Time Faculty Position)

TITLE:

Director of Quality Enhancement Plan (Advise to Rise)

REPORTING SENIOR:

Vice President of Planning Research and Assessment

JOB OBJECTIVE:

Successfully implement Walters State’s Quality Enhancement Plan (QEP) for students, faculty and
staff in support of institutional accreditation. Continue leadership throughout the QEP,
culminating with the submission of the QEP Impact Report as a component of the SACSCOC 5th
Year Interim Report.

ESSENTIAL JOB FUNCTIONS:
1.

Serve as chair of the QEP Implementation Team and lead the transition from development to
implementation.
2. Assist with the coordination of required SACSCOC reports and events including the QEP
presentation for the SACSCOC on-site visiting team.
3. Provide leadership to staff, faculty and students through all phases of the QEP from
implementation through final report preparation.
4. Monitor QEP goals and student learning outcomes to ensure continued alignment with the
college’s mission and strategic plan.
5. Oversee the submission of any additions/deletions/revisions to the college’s policies and
procedures resulting from implementation of the QEP throughout the 5-year process.
6. Work with Academic Affairs and Student Affairs to identify professional development
opportunities for faculty and staff as they pertain to the QEP.
7. Direct and lead all assessments, data collection and analyses associated with the QEP’s
student learning outcomes.
8. Maintain all records and data of the QEP project and complete the QEP Impact Report.
9. Manage the college’s annual QEP budget.
10. Provide continuous QEP updates to the college’s SACSCOC Leadership Team.
REQUIRED QUALIFICATIONS:
1.
2.
3.
4.
5.
6.
7.

Minimum of a bachelor’s degree from a regionally accredited institution (additional
consideration given for advanced degrees).
Knowledge of assessments with related data collection, data analysis, and/or analysis
reporting.
Understanding of higher education advising concepts
Experience with curriculum development using a course management system
Demonstrated experience with organizing and implementing training events
Demonstrated experience with excellent oral and written communication
Must be a full-time faculty member.

JOB LOCATION:

Morristown campus; travel to Walters State’s other campuses may be required.

EQUIPMENT:

Use of telephone, computer and other standard office equipment. Must have a valid driver’s
license. Use of personal computer with demonstrated computer skills and knowledge of standard
computer programs including Word and Excel.

Appendix L: QEP Director Job Description

Application Questions
1. Do you have at least a Bachelors Degree from a regionally accredited institution?
2. Provide an example(s) of a project you have led or worked on that involved assessment, data
collection, data analysis, and/or analysis reporting.
3. What is your philosophy of academic advising as it relates to student success?
4. What is your understanding of the components of successful academic advising?
5. Provide some examples of what you would consider successful student academic advising
encounters or events.
6. Describe your experience in developing and using courses to be taught in a course management
system.
7. Describe your experience(s) with organizing and implementing training events.
8. Are you a full time faculty member?

Appendix L: QEP Director Job Description

DIRECTOR OF THE QUALITY ENHANCEMENT PLAN (QEP)
The director of the QEP is a supplemental job to a current full-time faculty member. The director will
continue to report to the division dean as a faculty member, and will also report to the vice president of
Planning, Research, and Assessment for his or her role as QEP director. The primary function of this
position is to direct the college’s Quality Enhancement Plan. Responsibilities include, but are not limited
to establishing the implementation team, providing professional development opportunities, preparing
internal and external reports, and assessing and analyzing student learning outcomes.

Appendix M: Coordinator of Academic Advising Job Description
JOB DESCRIPTION: Coordinator of Academic Advising

TITLE:

Coordinator of Academic Advising

REPORTING SENIOR:

Executive Director of the Student Success Center

JOB OBJECTIVE:

Work within the framework of the Student Success Center to provide opportunities that assist
students in making critical judgements in support of their educational and career goals.

ESSENTIAL JOB FUNCTIONS:
1.
2.

Offer pre-advising counseling consisting of explanations for programs, services and processes
Provide prospective and enrolled students with an educational plan while providing transfer
information
3. Provide awareness to students and assist with signing and maintaining articulation agreements
4. Assist in maintaining current transfer materials
5. Provide focused efforts in support of adult learners
6. Work closely with faculty to provide course information regarding educational planning, goal
setting, and time management
7. Assist the Executive Director with faculty and staff advising training and development
8. Assist students with the use of the degree audit system
9. Provide student registration assistance when needed
10. Work with the QEP Director and Implementation Team to support the student learning outcomes
outlined in the SACSCOC impact report
REQUIRED QUAL.

1. Minimum of a Masters degree from a regionally accredited institution; additional consideration
given for higher degrees
2. Documented experience in areas of student advising
3. Understanding of various advising concepts
4. Work experience using data analysis to determine best practices

JOB LOCATION:

Morristown campus; travel to Walters State’s other campuses will be required

EQUIPMENT:

Use of telephone, computer, and other standard office equipment. Must have a valid driver’s
license.

Additional Questions for the Application
1. Do you have at least a completed Masters degree from a regionally accredited institution
(disqualifying question)
2. Please explain in your own words how you think a successful advising session should go and
what elements should be covered.
3. Please describe any advising related initiatives you have been involved with.
4. Please list and explain any experience you may have had with SACSCOC or other accrediting
bodies.

Appendix M: Coordinator of Academic Advising Job Description

COORDINATOR OF ACADEMIC ADVISING
The Coordinator of Academic Advising is a professional staff position located in the Student
Success Center. It reports to the Executive Director of the Student Success Center. This
position was initially created in support of the college’s Quality Enhancement Plan (QEP). The
coordinator of academic advising will offer pre-advising counseling for explaining the college’s
various degree programs, services, and transfer opportunities. They will assist the Executive
Director with creating, maintaining and communicating to students articulation agreements.
This position will help coordinate, along with the Director of the QEP, and the Executive
Director of the Student Success Center, professional development opportunities and training in
support of the QEP. In their role of advising, the coordinator will also assist students with the
use of the degree audit system and registration activities.

Appendix N: Advisor Satisfaction Evaluation Scoring Rubric

Please rate professional development for advisors using the below scale:

5

4

3

2

1

Strongly
Agree

Somewhat
Agree

Neutral

Somewhat
Disagree

Strongly
Disagree

Criterion Measures

Rating

I found the training useful and beneficial.
There is an adequate amount of professional development opportunities available for
advisors.
The trainers are knowledgeable on the subject matter.
I know a resource to call if I have an advising question.
College Scheduler and the Advising Profile have improved the advising process.
Students take an active role in the advising process.
After training, I feel more confident in my knowledge as an advisor.
I will attend a future training to stay apprised of advising changes.
TOTAL

Appendix O: Advisor Training Assessment

Walters State Community College
Advising Training Assessment

Please answer the below questions so we may evaluate your learning from advisor training:
1) Where do you go within the eLEARN course to locate information about transfer?

2) Where can you access the list of approved General Education courses?

3) Name a campus resource that can assist students with major selection.
4) Name three items that should be discussed in an effective advising session.

Appendix P: Advising Center Survey

Walters State Community College
Advising Student Survey

Please help us to improve the quality of advising by completing this survey thoughtfully and honestly. We
especially value your written comments because they provide advisors with specific feedback needed to
make improvements.

MY ADVISOR:
1. Gives me as much time as I need when we
meet.
2. Gives me accurate information about
course/program requirements.

Strongly
Disagree

Disagree

Agree

Strongly
Agree

Disagree

Agree

Strongly
Agree

1

3. Helps me understand why required courses are
important for my professional development and
future career plans.
4. Considers my personal abilities, talents, and
interests when advising me about courses or
programs of study.
5. Has assisted me in developing a long‐term
education plan.
6. Helps me to connect with campus resources
(tutoring, counseling services, etc.).
7. Helps me easily create a class schedule that
works for me.
Strongly
Disagree

AS AN ADVISEE, I:
8. Made appointments to see my advisor.
9. Kept appointments I made with my advisor.

1

10. Was well prepared for my appointments.
11. What did the advisor do that helped you during the session?
12. What could have made your advising session better?
13. On which campus do you receive advising?
Morristown, Sevierville, Greeneville or Claiborne

Appendix P: Advising Center Survey
14. Where do you receive advising:
Student Success Center
Counseling and Testing Center
Dual Enrollment
Retention Services Office
Campus Office (if Sevierville, Greeneville or Claiborne)
Behavioral Social Science Division
Business Division
Health Programs Division
Humanities Division
Math Division
Natural Science Division
Public Safety Division
Technical Education Division
Other
(If a student checks either an academic division or a campus office, then have this drop down question)
Were you advised by a:
Faculty advisor from the division of your current major
Faculty advisor from another division
Staff member
15. How many semesters have you been enrolled?
One
Two
Three
Four +
16. Do you go back to the same person for advising each semester?
Yes
No
17. Were you able to easily set up an advising appointment?
Yes
No
18. What best describes you as a student?
Degree or Certificate Seeking
Non Degree Seeking
Dual Enrollment (high school)
Unsure
19. What is your enrollment status?
Full-Time
Part-Time

Appendix Q: EDUC 1030 (The College Experience) Assignment

Appendix R: Student Evaluation Rubric: Advising Course Assignment

Student Evaluation Rubric
Advising Course Assignment

Effort

Timeliness

Research

Understanding of Concepts

Excellent

Good

Fair

Poor

Student put in maximum
effort and gave thoughtful
answers.

Student put in good effort
and gave somewhat
thoughtful answers.

Student put in little effort
and did not provide
thoughtful answers

Student put in no effort or
did not complete the
assignment.

Student turned the
assignment in on time.

Student turned the
assignment in within one to
two days of the due date.

Student turned the
assignment in within one
week of the due date.

Student did all the research
necessary to complete the
assignment.

Student did some of the
research necessary to
complete the assignment.

Student did little research
necessary to complete the
assignment.

Student turned the
assignment in one week
later than the due date or
did not turn in the
assignment.
Student did no research to
complete the assignment.

Student shows a complete
understanding of the
concepts of the assignment.

Student somewhat shows
an understanding of
concepts of the assignment.

Student shows little
understanding of concepts
of the assignment.

Student shows no
understanding of concepts
of the assignment.

